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myView Literacy

Product Overview

myView Literacy® ©2020 is a comprehensive, interactive literacy solution for grades K-5 that
is grounded in the science of reading and provides a student-centered approach to teaching
reading, writing, speaking, listening and thinking. This :

print and digital solution teaches all foundational skills I ' lY\/l eW
explicitly and systematically while including authentic

texts, easily managed core lessons, and a variety of flexible LITERACY
resources for meaningful differentiation. Competencies of 21st century thinking and social-
emotional learning are taught and practiced using compelling main selection texts, highly
engaging trade books, collaborative learning, and project-based inquiry. Student autonomy

takes on a new meaning with a student interactive book that gives learners the power to
annotate text and showcase their understanding.

All print materials are available digitally through our Savvas Realize™ online learning
platform, which offers students a variety of interactive resources and provides teachers with
the data they need to customize content and monitor student progress

The instructional model integrates the critical tasks of reading and writing to offer instruction
that is worthy of students and their teachers by emphasizing
conceptual understandings, standards-based instruction, and
application through rigorous performance tasks. The solution ,
provides materials that prepare students for authentic tasks— %74 AR e Y
both assigned and self-selected—that occur in and out of
school. As students work through the curriculum, they become
flexible and resilient learners who read and write for pleasure
and for academic tasks and real-life purposes.

‘\1»73" P
myView y (@@ WA myviey

The overarching themes of myView Literacy are Exploration
(Geography), Patterns (Life Science), Expressions (Arts and Literature),

Connections (History), and Our World (Earth Science). The overarching themes and the
grade-level themes were developed based on standards. The following figure maps the
overarching themes and grade-level themes or topics for kindergarten through grade five.
Units focus on topics related to social studies, science, and humanities.
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Grade

Unit 1

Social Studies
EXPLORATION
(Geography)

myView Literacy Themes

Unit 2 Unit 3
Overarching Themes
Science Humanities
PATTERNS EXPRESSIONS
(Life Science) | (Arts and
Literature)

Social Studies
CONNECTIONS
(History

Connected Grade-Level Themes/Topics

Connecticut Department of Education | CSDE K-8 Model English Language Arts Curriculum

Science

OUR WORLD
(Earth
Science)

K Going Places Living Things Tell Me a Story Then and Now Outside my
Door
1 My Neighborhood | | Spy Imagine That Making History Beyond My
World
2 You are Here Nature's Our Traditions Making a Our Incredible
Wonders Difference Earth
Environments Interactions Heroes Events Solutions
Networks Adaptations Diversity Impacts Features
Journeys Observations Reflections Liberty Systems

Drawing from the literacy research of P. David Pearson, Sharon Vaughn, Ernest Morrell, and
others, the architecture of this solution is based on a gradual release model that unfolds in

whole-group, small-group, and independent learning environments. Skills are introduced and
modeled by the teacher who then guides students through meaningful practice opportunities.
Students then apply skills in either written or authentic application options.

The instructional model for myView Literacy integrates the critical tasks of reading and writing
to offer instruction that is worthy of students and their teachers. The solution provides
materials that prepare students for authentic tasks—both assigned and self-selected—that
occur in and out of school. As students work through the curriculum, they become flexible
and resilient learners who are able to engage in cognitively complex tasks that challenge
them whether they are in a classroom or out in their daily lives. myView Literacy provides
multiple opportunities for customizable instruction with regards to process, product and
content. This allows teachers of differing populations to ensure that they are able to meet the
needs of all students, regardless of their individual classroom makeup from year to year.

=  The Student Interactive provides learners with the opportunity to annotate text and
complete Reading, Writing and Bridge activities in meaningful ways as they work as a
whole group, in small groups, or independently.

= Savvas Realize, our advanced learning management system, offers teachers the
flexibility they need to teach what they want when they want and provides relevant data
needed to customize content and monitor student progress so all students are provided
with resources and intervention to lead them towards standards mastery.
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Teachers use authentic texts to explicitly model, teach, and reinforce comprehension and
vocabulary skills as students practice and apply competencies that characterize lifelong
readers, writers, and thinkers.

Progression of Skills/Scope and Sequence

Each unit of myView Literacy is vertically aligned across all grades following the overarching
themes and topics at each grade level. Emergent readers learn phonological awareness,
phonemic awareness, phonics, and fluency in a foundational skills segment that quickly
builds competence and confidence. As students advance through the program, further word
study allows them to expand and deepen these skills. Students explore vocabulary, at the
unit and weekly level, using a generative approach to enhance their understanding of word
meanings across content areas and to create an ongoing curiosity about how language
works.

The comprehension skills and metacognitive strategies scope & sequence are based on
research, with Student Interactive (Sl) and Teacher’s Edition (TE) instruction written to
incorporate proven educational pedagogies, as well as professional input from our program
authors and consultants. Skills are spiraled throughout the year which enhances competency
and confidence with standards. Students practice and apply skills and metacognitive
strategies in the Student Interactive and through authentic practice opportunities. Teachers
provide corrective feedback and use formative assessment data to differentiate further
instruction.

Students build content knowledge throughout myView Literacy during weekly instruction,
across units within grades, and across grade levels. The text selections in the Student
Interactive (SI) are rich in content-area topics, as is the Book Club selection for many units.
By reading coherently structured texts that develop rich content knowledge, students build a
foundation for college and career readiness. Furthermore, instruction is centered on unit
themes and topics that systematically explore concepts, thereby developing the knowledge
base of students within and across grade levels. By teaching the same themes across all
grades, the program helps students build their knowledge base and prepares them for the
following year. The instructional model integrates the critical tasks of reading and writing
through emphasis on conceptual understandings, standards-based instruction, and
application through rigorous performance tasks.

Oral and Written Language Skills

The program considers the developmental levels of language skills in its design in
establishing strong reading skills. Teachers in the primary grades (K-2) will engage in
multisensory activities to strengthen sight word recognition and automaticity. Students will
practice saying, spelling, and dictating both phonics patterns and high frequency words to
build their automatic word recognition abilities. Teachers in kindergarten, first grade and
second grade will notice a larger amount of the responses that they will elicit from students is
oral when compared to the intermediate grades (3—5) which provide a heavier written
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response format. The Weekly Main Selection text in the primary grades is highlighted with a
Read Together logo. This indicator gives teachers the option of focusing on oral
comprehension and oral language development in their main comprehension instruction. A
read-aloud focus begins each week. Teachers have the opportunity to choose to model fluent
reading with either a text selection provided in their Teacher’s Editions or a suggested read
aloud trade book, incorporating novels and authentic text selections. This instructional
container of time ensures that students at all grade levels are gaining fluency with listening
comprehension. In the Reading Block, Lesson 5 each week centers around a Reflect and
Share component. This lesson targets listening and speaking skills as students respond in
discussion or presentation based formats.

myView Literacy incorporates fluency instruction that targets oral expression and focuses on
rate, accuracy, and prosody. In grades 1-5, instruction occurs in both whole group and small
group settings. Instruction is found in both the Reading Routines Companion and the
Teacher’s Edition. Weekly assessments are differentiated for approaching, on-level and
beyond and include comprehension questions with written response.

In kindergarten, fluency is modeled daily by the teacher using the program's texts. Because
students in kindergarten are just beginning to read, many states do not have fluency
standards. Therefore, the expectations for fluent reading at this grade are different; students
are exposed to the idea of fluency and are encouraged to read with accuracy when they read
chorally or individually. During Small Group instruction, teachers may record observations
about rate and accuracy as they listen to students read a Decodable Reader.

Gradual Release/Sequence of Instruction

myView Literacy uses a gradual release model within all areas of reading instruction to help
students develop independence in skills for success in both reading and writing. Core lessons
on reading skills help teachers deliver explicit instruction using the consistent routine of
model, practice, and apply learning. Think-Alouds in the teacher edition provide observations
to help students recognize critical information. Point-of-use guides for teachers include
instructional prompts and questions designed to deepen student understanding.

Each lesson in the program follows a consistent overall Focus, Model and Practice and Apply
framework. During Focus, teacher language is provided to introduce students to a skill or
concept and build background knowledge. Teachers then Model the lesson’s focus for
students while modeling a think-aloud of ongoing thought processes. Students engage in
Guided Practice with the teacher and are provided with corrective feedback to clarify
misconceptions. Finally, teachers assess students with formative assessment opportunities
either in the student interactive books or as authentic assessments. Teachers are then able
to use these formative assessment results to provide further differentiation opportunities for
students.
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Gradual Release in Reading Instruction

Comprehension lessons begin with a whole-group activity that focuses student thinking and
establishes a purpose for that day’s instruction. A five day sequence of instruction centers
around one main selection text, ensuring that students can dive deeply into higher order
comprehension skills. This routine gives students and teachers a predictability and structure
around their days that allows them to focus on learning. Core lessons that include anchor
charts and a read aloud time introduce essential skills and elements of the weekly genre
focus. Lesson 2 of the week sees teachers taking on a shared reading of the main selection
text with students.

Text specific vocabulary is introduced and built on background knowledge. Students practice
“First Read Routines” like Notice, Connect, Annotate and Reflect that scaffolds them towards
independence in tackling complex text. Teachers model using think aloud prompts and
effective reading behaviors. Students engage with text through cooperative learning prompts
and they answer recall leveled comprehension questions.

Close reading takes place in Lessons 3 and 4 where students work to dive deeper into text
and analyze text dependent questions. Teachers model returning to text and citing textual
evidence, scaffolding students towards independence with skills. Students focus on one
comprehension skill or strategy in Lesson 3 and teachers ask related questions. In Lesson 4,
a new skill or strategy is either introduced or spiraled back to and reviewed. So students are
routinely learning to underline, highlight and annotate text for a variety of purposes, aligned to
their grade level standards. Lesson 5 brings all of the week’s lessons together with Reflect,
Share and Compare activities. Students will write to sources, engage with listening and
speaking prompts and share their opinions, with evidence to support claims.

Gradual Release in Writing Instruction

The central focus in Writing is to develop independent writers. To that end, teachers are
provided with the following instructional sequence within each lesson.

1. Teaching Point: Here teachers are going to introduce lesson topics. Teachers are
provided with verbiage and potential misconceptions to help them adequately prepare
delivery for their students.

2. Model and Practice: Teachers will model the lesson’s skill, either from a mentor text, their
own writing or a student piece. Students will utilize the graphic organizers and practice
pages in their Student Interactive books to work through guided practice that highlights
that same focus.
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3. Independent Writing: Independent writing time takes the lesson’s focus and applies it to
students’ ongoing, personalized writing pieces. This designated time allows students to
practice applying skills to their writing pieces and allows teachers to differentiate for
students. Teachers are provided with different levels of scaffolding support each day that
they can use for differentiated writing support for their whole class, small groups or
writing conferences. They are encouraged to select the level of scaffolding that applies to
their students based on formative assessment data:

= Modeled Writing: Teachers model skills and thought processes within a Think Aloud
model. The teacher models writing for the students.

= Shared Writing: Shared Writing is a collaborative time where teachers and students
engage in a discussion as they collaborate on a shared piece of writing that highlights the
daily skill focus. The students and teachers work together to create one piece of writing.

= Guided Writing: Teachers further instruction with conferring prompts and questioning that
students can apply in their writing. The teacher guides as students work on their own
piece of writing.

Foundational Skills

Phonological Awareness, Phonics, Word Study

In myView Literacy for grades K-5, emergent readers learn phonemic awareness, phonics,
and fluency in a foundational-skills segment that quickly builds competence and confidence.
As students progress, further word study allows them to expand and deepen these skills.
Students explore vocabulary—at the unit and weekly level—using a generative approach to
maximize their understanding of word meanings across content areas and to create an
ongoing curiosity about how language works.

Phonological awareness develops over time in young students. The easiest tasks are learned
first and involve larger units of sound, such as sentences and words. Following are the tasks
students need to learn at each level of phonological awareness:

= Beginning Level of Phonological Awareness
o Words: segment a sentence into words
o Rhymes: recognize and produce rhyming words
o Syllables: blend syllables into words; segment syllables
= Second Level of Phonological Awareness
o ldentify initial sounds in words: identify spoken words that begin with the same sound

o Compare sounds in words: notice similarities and differences in the sounds that make
up words

o Onsets and rimes: blend onset and rime to produce a word
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= Third Level of Phonological Awareness: Phonemic Awareness

o Phoneme isolation: hear individual sounds at the beginning, middle, and end of
words

o Phoneme blending: listen to a sequence of spoken sounds and combine them to
form a word

o Phoneme segmentation: break a word into its sounds; tap or count the sounds or use
a marker for each sound

o Phoneme deletion: state the word that remains when a specific phoneme is removed
o Phoneme addition: make a new word by adding a phoneme to a word

o Phoneme substitution: make a new word by substituting one phoneme for another

In myView Literacy, phonological and phonemic awareness instruction occurs explicitly and
systematically. When a new sound is introduced, the teacher models the sound, explains how
the sound is formed with the mouth, and displays picture cards for instructional purposes. On
other days, picture cards are used, as well as kinesthetic activities to engage students in
practice. A page in the Student Interactive is assigned in Lessons 1 and 3 in Weeks 1-5. In
Lesson 5 and in Week 6, instruction for students is a teacher led review. The Reading
Routines Companion provides Phonological and Phonemic Awareness lessons that align
directly to the scope and sequence found within the Teacher’s Edition but include additional
Phonemic Awareness Screening Routines to help intermediate teachers identify areas of
deficit with older students. These students progress through a research based scope and
sequence of instruction within Phonemic Awareness to help teachers address learning gaps.

myView Literacy teaches phonics explicitly and systematically. As letter-sound relationships
are taught in isolation, students are also taught to blend the sounds to decode words. Each
week, the program provides decodable text and writing opportunities that give students
practice in applying the phonics skills they are learning and show them the usefulness of
what they are learning.

Explicit instruction in phonics is fully and clearly developed for the teacher. It is a structured
approach to teaching, guiding students through the learning process.

A systematic approach to phonics means that instruction is developmentally sequenced, with
phonics elements taught in a carefully sequenced order. This order begins with letter sound
correspondence, progresses into consonant blends, consonant digraphs and vowel teams
(both regular and irregular) and moves into syllabication and morphemic or structural
analysis.

SAVVAS
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Spelling

Spelling instruction is based on a developmental continuum. Instruction first focuses on
sound-spelling relationships, then on word structure study (word endings, compound words,
contractions), and finally on spelling and meaning relationships (such as Greek and Latin
roots, homophones, and affixes).

Spelling instruction is built on the instructional principles of Sound-Spelling relationships and
Word Structures in K-2 grades. See the blue bordered pages in the Student Interactive and
Teacher’s Editions for Spelling instruction.

Reading Block

In the Reading Block, students engage daily with foundational skills instruction designed to
mirror the ways the brain learns to read. Explicit instruction, guided practice and corrective
feedback allow teachers to make sound instructional decisions based on the needs of their
unique learners. Emergent readers learn phonological and phonemic awareness, phonics,
and fluency in a foundational skills segment that quickly builds competence and confidence.
As students progress, further word study allows them to expand and deepen these skills. The
Reading Routines Companion accompanies each skill and gives teachers resources for
additional differentiation and added explicitness in a multisensory lesson structure.

In myView Literacy ©2020, phonological awareness
instruction occurs three times per week in the
Teacher’s Edition. The Reading Routines
Companion provides lessons for each phonological
awareness skill and contains a Lesson Crosswalk
correlated to the Teacher’s Edition. While some
teachers may find that a three day sequence is
sufficient phonological awareness instruction time
for their students, others will need to incorporate the
additional Reading Routines phonemic awareness
lessons in order to increase phonological awareness
delivery to five times per week. myView Literacy
provides multiple opportunities for customizable
instruction with regards to process, product and
content. This allows teachers of differing populations
to ensure that they are able to meet the needs of all
students, regardless of their individual classroom
makeup from year to year.

When a new sound is introduced, the teacher models the sound, explains how the sound is
formed with the mouth, and displays picture cards for instructional purposes. On other days,
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picture cards are used, as well as kinesthetic activities to engage students in practice. A page
in the Student Interactive is assigned in Lessons 1 and 3 in Weeks 1-5. Students also have
multiple practice opportunities through the Sound Rainforest game on Savvas Realize that
aligns to each phonological awareness lessons taught and provides teachers with
corresponding reports to evaluate student mastery. In the Reading Routines Companion,
teachers select lessons based on a targeted skill focus. These lessons follow the same
sequence of Focus, Model and Practice and Apply. Teachers use counters, clapping
activities and a variety of multisensory practice opportunities to engage multiple learning
modalities. Corrective Feedback opportunities allow for further differentiation. Both
enrichment and remediation lessons are provided for teachers. During Small Group
instruction, teachers can provide additional support using lessons from the myFocus
Teacher's Guide. Throughout the year, skills within Phonological and Phonemic Awareness
are continuously spiraled and revisited so that students are able to achieve increased fluency
and competency along with increased complexity in each domain.

= Explicit instruction in phonics is fully and clearly developed for the teacher. It is a
structured approach to teaching and guiding students through the learning process. In
both the Teacher’s Edition and the Reading Routines Companion, lessons follow the
gradual release model. Teachers state the goal and purpose with the lesson objective.
Individual write-in student interactive books, provide ease of use for teachers to practice
phonemic awareness skills and review previous lessons. Teachers then focus on a new
concept and provide guided practice. Apply gives students the opportunity for extended
practice. Student practice includes dictation work, connections to word meanings and
reading text that target phonics skills. As letter-sound relationships are taught in isolation,
students are also taught to blend the sounds to decode words. Each week, the program
provides decodable text and writing opportunities that give students practice in applying
the phonics skills they are learning.

= Practice in reading decodable text reinforces the letter-sound patterns being learned,
helps students develop fluency, and shows them the utility of what they are learning.
Each word in the decodable readers contains sound and spelling patterns that have
already been learned in instruction or can be recognized as high-frequency words. With
the Student Interactive books, students can mark target phonics skills with grapheme
mapping. The goal of this practice is to help students achieve automaticity decoding
words representative of the newly taught phonics skills. Each reader provides a list of
words that corresponds to the phonics element highlighted in the text. Teachers can
preview words with students and encourage them to look for common phonics patterns
as they read. Each reader also provides a list of high frequency words that are featured
within the text. Students can continue practicing these phonics skills with digital
application activities that provide teacher reports and assignable differentiation
suggestions.

myFocus Intervention focuses instruction on Foundational Skills (Phonological Awareness,
Phonics, Spelling, Vocabulary, and Fluency) and Reading, Writing, and Language (Reading
Literature, Reading Informational Text, Writing, Language and Conventions, and Inquiry and
Research). The lessons are skills-based allowing teachers to flexibly select lessons based on
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the needs of students. The Teacher’s Guide includes integrated student blackline masters
and Checkpoint Assessments for ongoing formative assessment.

To accompany the lessons in myFocus Intervention, students work from myFocus Reader
(grades 1-5; in Kindergarten students use decodable readers). On days when instruction
includes the myFocus Reader or the decodable reader, students are applying and practicing
the skills taught during whole group instruction. myFocus Reader is an application of reading
comprehension, vocabulary, and foundational skills. Teacher support for the myFocus
Reader is found on our digital learning management system, Savvas Realize.

In “Word Study,” myView Literacy focuses on syllabication and morpheme/structural analysis.
Teaching students some generalizations about syllables (a unit of pronunciation that has one
vowel sound) will help them read long words by helping them see the structure of the word
and recognize letter patterns, especially vowel patterns. If they can divide a word into
syllables—even if the division isn’t exact—they can use the syllable patterns as a guide to
decoding the word. Morphemes are the smallest meaningful parts of language. A morpheme
can consist of one or more syllables: cat and elephant are each one morpheme. A morpheme
can be one word or a part of a word: -est is a morpheme. A word can be made up of one
morpheme (banana), or it can contain two morphemes (unhappy, outside), three morphemes
(unfriendly), or more. Free morphemes are morphemes that can stand alone as words
(peach, apple). Bound morphemes are morphemes that must be attached to other
morphemes to make words, such as affixes and word roots (ly, ness, bio).

Each Word Study lesson in myView Literacy follows the gradual release model of Focus,
Model and Practice and Apply throughout a 5 day lesson sequence. Teachers are given
options for review and assessment during each week and are able to use monitoring and
formative assessment to determine the need for further instruction.

The Foundational Skills Kit (K—2) contains six copies of the decodable readers in the
following configurations:

®=  Grade K: 30 individual books (30 stories)
=  Grade 1: 5 volumes (60 stories)

= Grade 2: 1 volume (30 stories)

Reading Skills

Grades K-2 Suggested Daily Times

= Reading Foundational Skills 20-30 minutes
=  Shared Reading 40-50 minutes

=  Reading Bridge 5-10 minutes

= Small Group 25-30 minutes

10 | Product Overviews SAVVA S

LEARNING COMPANY



Connecticut Department of Education | CSDE K-8 Model English Language Arts Curriculum

= Total Time for Reading Block: 90—120 minutes

Grades 3-5 Suggested Daily Times

=  Comprehension and Vocabulary 35-50 minutes
=  Reading Bridge 5-10 minutes

= Small Group 20-30 minutes

= Total Time for Reading Block: 60-90 minutes

Reading Comprehension/A Variety of Texts and
Genres

With myView Literacy, students will have a wealth of opportunities to interact with many
different types of genres, including literary and informational texts. The program has five units
at each grade. Each unit uses an Essential Question, theme, and multi-genre approach to
reading and writing instruction. With a balance of fiction and nonfiction texts, each unit is
vertically aligned across all grades following the overarching themes and topics at each grade
level.

'WEEK 3 LESSON 1
READING WORKSHOP > GENRE & THEME

SPOTLIGHT ON GENRE

# |nformational Text

FOCUS ON STRATEGIES Tell students that justas readers have a purpose

FORMATIVE ASSESSMENT OPTIONS

[ Apply | QUICK CHECK
Have students use the strategies 1o identify infommational text. Notice and Assess Are studerts able

o idanify informational taxt?
T SRR With a partner, have

students complete tha activity on p. 100 in the Student Interactive. Decide

LEARNING GOAL
Tean read informational text.

2 you review the Archor Cf

thm talk sbeut informations st
- mainidea

« author's purposs

« Have studsnts discues the
Purposs of informational faxte.

ways 1o
includa the main idza and dtals

= Toll sucdants 10 alsoindlude the
Buhors puposs on the chart.

= Ackd 12 tha anchor chart ae
stucknte lsam about the genra.

THO  UNITZeWEEKS

= As you read, ask yoursaif: What is the main idea? To find the main icea,
‘aski What Is the taxt mostly about? How does the maln Idea help me:
understand the athor's purpose?
= Think about the detalls In the text. They tail more abolt the text's tople.
Askyourssif: How dothe details tl me mora about the main idea?
MODELAND PRACTICE Review the Ancher Chart on p. 101 In the Stident
Interactive together. Point out that the roaf is the main idea, and the

FLEXIBLEOPTION ﬂ ‘windows ara tha details. Tl studants that details in informational taxt
ANCHOR CHARTS support the main idea, much as a housa SUPPOAS s roof. Explain that
Continus acking 1 your own authors of informational texts include datails toinform readsrs about the
enchor hert 1 gowith his main doa,
ason.

Revin the Read Aloud, "Animal Babies Change.” Ask: What Is the main
idea? (poit to roof) What details support that idea? (point to house) What is
the auihor's purpose for Including that Informatien? (polnt to foundation)

ELL Targeted Support Identify Genre Have students listen as you
teraad *Animal Bables Changa.” Usa the Read Aloud to haip students lsam
how to identy informational taxt.

Ask studonts laading quastions, such as: What s the 1t mestly about?
(how baby animals change) Are there detalls about real things of made-up
things? (real things) EMERGING/DEVELOPING

Have students form thelr own questions about the Read Aloud. Then have:
them respond to qusstions davalopad by others. EXPANDING/ERIDGING

OBJECTIVES
for raading, authors hava a purposa for writing. Tha author's purposa in * If students struggle, risit instruction
bty irplieei e wiiting an informational taxt i o Inform, which méans "t giva Information.” @ Uso Indopondont Taxt During indapandort reading, about nformational taxt in Small Group
g tpte el 1o ) \ave students read informational 1e¢ts and place a sticky note on on pn. TH6.T147,
Dl o mters uspess = Askyoursaf: What s the author's purpose, of feason, for wiriting ‘one detall on each pags. Have them writs down why they think the
witing bt thie taxt? author included sach detail. * If swidents show understanding,
Ani taxt has a main idea that supports the author's purposa. extend instruction about informational
“The main idea is what the taxt is mostly about. Detalls in an informational textin Small Group on pp. T146-T147.
LANGUAGE OF text giva facts about the main idea.
THE GENRE

Be-a Fluent Reader Tell students that fiuent readers read accurately, o read all
the wordswithout any mistakss. Read tha nota on p. 100 in the Student Interacive.
Hava partners practica raading a et accurately.

STUDENT INTERACTIVE, pp. 100-101

Read )  READING WORKSHOP-
s,

Informational Text
Ruthors write informaticnal fextfo
inform ragders about atopic.

WD Describe on
informaticnal text you have read. What is
the author's purpose for wifing the fext?

Be o Fluent Reader Flusnt raaders
read informational text accurately.
That means they read with ne
mistakes. Remember to take your fime
‘andl think about the words Read the
wrds carsfully.

HowDo Baby Arimals Grow? T141
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The following examples show the range of text types and genres taught in myView Literacy:

myView Literacy

Text Types and Genres

Fiction

= Realistic Fiction

= Historical Fiction

Nonfiction

® |nformational Text

= Fiction = Persuasive Text

= Folktale = Narrative Nonfiction
= Fairy Tale ® Procedural Text

= Poetry = Biography

= Myth = Magazine Article

®" Drama = Video

= Fable = Argumentative Text

= Autobiography

" Traditional Tale
" | egend
= Tall Tale

The instructional support for a text students read in myView Literacy helps to progressively
develop comprehension from monitoring comprehension in the shared read to developing
higher-level thinking skills through the close read. With a piece of text, students practice and
apply these skills and metacognitive strategies in the Student Interactive during the Reading
Workshop portion of the week.

In the Close Read Comprehension teacher notes, students are directed to cite text evidence
by annotating the text, and then use that evidence to complete a graphic organizer or some
other activity. Students then dig deeper into the text by following a similar routine to apply
knowledge of a metacognitive strategy to the text in the next lesson. These teacher notes are
labeled with Depth of Knowledge (DOK) labels.

After students read, they complete a Check for Understanding page. Students respond to
questions about the text to assess their comprehension of the First Read. Question 1 is a
genre question and is always DOK2; question 2 is a “Think Like an Author” question (author’s
craft or purpose) and is DOK3; questions 3 and 4 are general, but rigorous, comprehension
questions about the text and are DOK3 and DOK4, respectively. DOK labels are notated in
the mini reproduction with answers in the Teacher’s Edition.

At the end of the unit in the Project-based inquiry, students Compare Across Texts where
they use knowledge gained from Weeks 1-5 texts to answer and extend each week’s Weekly
Question. Students use this information to answer the unit Essential Question.
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The Project-based Inquiry (PBI) is about research and looking back across all of the texts
students have read in the unit. The Project-based Inquiry project students complete at the
end of the unit is a culminating project that encourages students to look back at all of the
texts they read in the unit and reflect on the Unit Essential Question and theme. The PBI
combines inquiry and research skills to create a real-world, authentic product while
supporting social emotional development in all learners.

Comprehension Lessons

Comprehension lessons begin with a whole-group activity that focuses student thinking and
establishes a purpose for that day’s instruction. A five day sequence of instruction centers
around one main selection text, ensuring that students can dive deeply into higher order
comprehension skills. This routine gives students and teachers a predictability and structure
around their days that allows them to focus on learning. Core lessons that include anchor
charts and a read aloud time introduce essential skills and elements of the weekly genre
focus. Lesson 2 of the week sees teachers taking on a shared reading of the main selection
text with students. Text specific vocabulary is introduced and built on background knowledge.
Students practice “First Read Routines” like Notice, Connect, Annotate and Reflect that
scaffolds them towards independence in tackling complex text. Teachers model using think
aloud prompts and effective reading behaviors. Students engage with text through
cooperative learning prompts and they answer recall leveled comprehension questions.
Close reading takes place in Lessons 3 and 4 where students work to dive deeper into text
and analyze text dependent questions. Teachers model returning to text and citing textual
evidence, scaffolding students towards independence with skills. Students focus on one
comprehension skill or strategy in Lesson 3 and teachers ask related questions. In Lesson 4,
a new skill or strategy is either introduced or spiraled back to and reviewed. So students are
routinely learning to underline, highlight and annotate text for a variety of purposes, aligned to
their grade level standards. Lesson 5 brings all of the week’s lessons together with Reflect,
Share and Compare activities. Students will write to sources, engage with listening and
speaking prompts and share their opinions, with evidence to support claims.

Writing Development and Skills

The Reading-Writing Bridge- unique to myView Literacy allows students to look back to what
they have read and then move forward to what they will write in ways that show the
interrelatedness of these skills. The pillars of the Bridge—Read Like a Writer/Write for a
Reader—provide integrated support. From the perspective of a writer, students reconsider
unit-level academic vocabulary they used as they read. Where they focused on a reader’s
view of author’s craft in the Reading Workshop, students now focus on writer’s craft and the
process of writing in a mode that relates to the selections they’ve explored as readers.
Language and conventions, spelling, and other word-study skills (like word relationships and
word meanings) further help students prepare for and complete writing experiences
successfully. Students learn effective ways to communicate based on audience and purpose.
They learn the power of word choices authors use to create clear and engaging texts.
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Writing Block

In the Writing Block, teachers and students focus on the skills and practices necessary to
write effectively. The writing continuum of instruction follows a Units of Study path that
ensures students are meeting all writing standards and studying all writing modes throughout
the course of the school year. Each week within a unit focuses on a separate piece of the
writing process to help guide students through the steps needed for effective writing from
beginning to end. In Week 1, students study a particular writing mode through the use of
mentor texts as teachers model brainstorming and planning techniques. Week 2 focuses on
developing elements of that particular mode and sees students engage in drafting their own
pieces of writing. In Week 3, students focus on developing the structure of their piece, further
refining their thoughts and techniques. Week 4’s focus centers around the writer’s craft of
editing and revising. Finally, in Week 5, students will publish and celebrate their writing as a
classroom community.

Writing Block
Week 3
Introduce and Develop Elements | Develop Structure | Writer's Craft Publish, Celebrate,
Immerse and Assess

Teachers will have multiple assessment opportunities both through each student's completed
piece and a performance based writing assessment that concludes each unit.

As students begin putting their thoughts on the page, teachers are encouraged to create and
share their own writing. These various examples of writing—authentic, teacher, and
student—serve as approximations of good writing in the various stages of the writing process.
Teachers select focused core lessons to tailor their instruction to students’ needs.
Collaborative conversations and teacher conferring prompts guide students as they work to
communicate effectively for specific audiences and purposes. Conferring (both teacher-
student and peer-to-peer) is a hallmark of the program and is a recursive practice throughout
instruction.

The elements of the writing process are addressed in depth through the Writing component of
the program. The central focus in Writing is to develop independent writers. To that end,
teachers are provided with the following instructional sequence within each lesson.

= Teaching Point: Here teachers are going to introduce lesson topics. Teachers are
provided with verbiage and potential misconceptions to help them adequately prepare
delivery for their students.

=  Model and Practice: Teachers will model the lesson’s skill, either from a mentor text,
their own writing or a student piece. Students will utilize the graphic organizers and
practice pages in their Student Interactive books to work through guided practice that
highlights that same focus.
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®= Independent Writing: Independent writing time takes the lesson’s focus and applies it to
students’ ongoing, personalized writing pieces. This designated time allows students to
practice applying skills to their writing pieces and allows teachers to differentiate for
students. Teachers are provided with different levels of scaffolding support each day that
they can use for differentiated writing support for their whole class, small groups or
writing conferences. They are encouraged to select the level of scaffolding that applies to
their students based on formative assessment data:

o Modeled Writing: Teachers model skills and thought processes within a Think Aloud
model. The teacher models writing for the students.

o Shared Writing: Shared Writing is a collaborative time where teachers and students
engage in a discussion as they collaborate on a shared piece of writing that
highlights the daily skill focus. The students and teachers work together to create
one piece of writing.

o Guided Writing: Teachers further instruction with conferring prompts and
questioning that students can apply in their writing. The teacher guides as students
work on their own piece of writing.

In each lesson, during Independent Writing, teachers are provided with Conference Prompts
that allow them to personalize their conversations with students and help develop each
student’s unique writing needs. Conference note taking forms allow teachers to record their
conversations and keep ongoing data records.

The following examples show the range of writing modes taught in the myView Literacy
Writing Units of Study:

= Argumentative/Persuasive

= Opinion

®=  |nformational

=  Personal Narrative

=  Poetry

" Procedural Texts

=  Fiction

Students take ownership of their learning through focused instruction in relevant contexts that
helps them develop independent reading, writing, speaking, listening, and thinking skills in
the context of meaningful projects. In addition, the program uses the social nature of learning
and collaboration to engage students and encourage active learning. Student voice and
choice are present in collaborative activities, presentation opportunities, creative expression

opportunities, and selection of independent reading texts that align with student interests and
learning styles.
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Writing tasks in myView Literacy provide materials that prepare students for authentic tasks—
both assigned and self-selected—that occur in and out of school. As students work through
the curriculum, they become flexible and resilient learners who read and write for pleasure as
well as for academic tasks and real-life purposes.

Authentic, teacher, and student examples of writing serve as approximations of good writing
in the various stages of the writing process. Teachers select focused mini-lessons to tailor
their instruction to students’ needs and interests. Collaborative conversations guide students
as they work to communicate effectively for specific audiences and purposes. Conferring
(both teacher-student and peer-to-peer) is a hallmark of the program and is a recursive
practice throughout the workshops.

Speaking and Listening Development and Skills

In the Reading block, after students have read a text, they will see a Reflect and Share
activity. This Activity is divided into two sections: an oral activity and a written activity. The
purpose of these activities is to have students make connections between texts and other
sources to emphasize making comparisons between texts and genres. Activities have
students go back into texts to cite text evidence. Students will always answer the Weekly
Question on this page, either through an oral discussion (to hit listening and speaking
standards) or a written response (to address response standards). When the written activity
is not about the Weekly Question, it will include the “Write to Sources” heading.

The Project-based Inquiry at the end of the myView Literacy is another opportunity for formal
presentations and reflection on texts read. The Project-based Inquiry students complete at
the end of the unit is a culminating project that encourages students to review all of the texts
they read in the unit and reflect on the Unit Essential Question and theme. The PBI combines
inquiry and research skills to create a real-world, authentic hands-on product aligned to the
standards while supporting social emotional development in all learners. Students present
their research findings at the end of the project. To accompany the teacher resources,
teachers will find an oral presentation rubric to help evaluate student presentations. These
rubrics are also provided in student-friendly formats to help them prepare for their
presentation.

Finally, Book Club is a feature of myView Literacy where students have choice to select
authentic texts that appeal to their interests and ability levels. They work cooperatively with
their peers during Book Club.

Book Club gives students an in-class opportunity for real-world reading enjoyment. Book Club
consists of a set-aside time when students meet in small groups to discuss the trade book for
the unit. It is a time for students to talk about what they are reading without having their ideas
or insights overly evaluated.
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Each day’s lesson concludes with a Share Back time where volunteers are encouraged to
share their work for the day. This time builds the classroom community and helps students
develop speaking and listening skills as they provide feedback and insight to peers.

Language Development and Skills

The pillars of the Reading-Writing Bridge—Read Like a Writer/Write for a Reader—provide
integrated support. From the perspective of a writer, students reconsider unit-level academic
vocabulary they used as they read. Where they focused on a reader’s view of author’s craft in
the Reading Workshop, students now focus on writer’s craft and the process of writing in a
mode that relates to the selections they’ve explored as readers. Language and conventions,
spelling, and other word-study skills (like word relationships and word meanings) further help
students prepare for and complete writing experiences successfully. Students learn effective
ways to communicate based on audience and purpose. They learn the power of word choices
authors use to create clear and engaging texts.

myView Literacy focuses on integrating language and conventions instruction within authentic
writing opportunities to make learning more meaningful, authentic, and concrete. Students
are expected to demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.

= The study and mastery of language and conventions teaches students to appreciate the
writer’s craft and to understand that clear and accurate writing is in service to a clear
understanding of text and of an author’'s message.

= |nstruction of language and conventions within a workshop model also allows students to
express themselves clearly in collaborative conversations as they prepare to write.
Lessons follow the Focus, Model and Practice and Apply structure for consistency across
the entire program.

= Daily instruction in Language and Conventions takes place in the Reading Writing Bridge.
In the Reading-Writing Bridge, students practice and apply language and conventions
skills. This Bridge helps to connect reading and writing together and encourages students
to apply the language and conventions skills within the context of their writing.
Instructional plans include:

o Lesson 1: Teachers begin the week with a spiral review of the previous week’s skill.
Teachers model and guide practice of the reviewed skill, and students apply the skill
on their own or with a partner.

o Lesson 2: Teachers focus, model, and guide practice of oral language. Students
apply the skill using the conventions of language as they engage in collaborative
conversations.

o Lesson 3: Teachers focus instruction on a new skill, and they model use of the skill.
Students engage in guided practice as they complete a short activity.
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o Lesson 4: Students apply the language and conventions skill on their own in their
Student Interactive. They also are reminded to pay attention to that particular skill as
they engage in Writing activities for that week.

o Lesson 5: Students practice language and conventions by engaging in Standards
Practice activities. Teachers use the Online Student Resources to assess student
understanding.

Academic Language Acquisition and
Vocabulary Skills

Students explore vocabulary, both at the unit and weekly level, using a generative approach
to maximize their understanding of word meanings across content areas and to create an
ongoing curiosity about how language works. Students are exposed to Tier 1, 2 and 3
vocabulary words throughout each unit.

= General Academic Vocabulary acquisition is critical for reading comprehension and
overall academic success. These academic terms appear in a variety of situations,
modes, and text types across all content areas. As a result, they are challenging for
students because they are more abstract and vary by context. By focusing on academic
vocabulary, myView Literacy instruction helps students express themselves, in speaking
and in writing, using a more sophisticated language of ideas.

= A Generative Approach to academic vocabulary instruction helps students generate
meanings of new words across unit themes and weekly texts. As students progress
during the Reading Block, they explore vocabulary—at the unit and weekly level—using a
generative approach to maximize their understanding of word meanings across content
areas and to create an ongoing curiosity about how language works. At the beginning of
each unit, students are introduced to four or five general academic vocabulary words.
These grade-appropriate academic words are chosen because they have

o a close connection to the unit theme and essential question
o robust morphological and generative qualities
o multiple meanings, collocations, and cognates

= Qver the course of a unit, myView Literacy systematically builds on these academic
words by generating, applying, and synthesizing the words within the oral instruction,
close read questions, vocabulary practice activities, collaborative conversations, and
writing activities. This ensures that students’ word knowledge will be incremental,
multidimensional, and interrelated.

= By the end of the fifth week, students will have built more than 50 academic words per
unit, not including how these words are used in a variety of contexts. Here is the weekly
breakdown of how the words are covered at each grade span:
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o Grades K—1
o Week 1: Related Words
e Week 2: Synonyms and Antonyms
e Week 3: Context Clues
e Week 4: Word Parts

e Week 5: Oral Language

o Grades 2-5
e Week 1: Related Words
o Week 2: Synonyms and Antonyms
e Week 3: Context Clues
e Week 4: Figurative Language
e Week 5: Parts of Speech

In Week 6, students apply the bank of academic vocabulary words to help them
answer the unit's essential question, through collaborative conversations and a
performance-based assessment.

= On the first day of each week, students will have a word practice activity that explicitly
focuses on an aspect of word meaning. On subsequent days of the week, the words are
explicitly used in collaborative conversations, close-read questions, core lessons, and
notes that help teachers make connections between the words and the lesson content.
Teachers are encouraged to have students start a Word Wall of academic words and
phrases they learn as they progress through the unit. In addition to the vocabulary
support in the core program, the online Language Awareness Handbook offers
scaffolding support; routines, activities, sentence frames, and games help students
explore morphological and semantic links to expand and build academic rigor.

= Selection Vocabulary Selection vocabulary comes from the language of the text. The
words are pulled from the Students’ Reading weekly main text selection and meet the
following criteria: Four to five words are chosen; the words are chosen for their richness
and morphological family; the words are taught as a network of ideas rather than as
single words; and the words are important for comprehending the text. These groups of
words might be Tier 2 words, including instructional words, such as illustrate and
preserve. Or the groups of words might be Tier 3 words— specialized, domain-specific
words, such as photosynthesis or empire—since these words represent complex
concepts that are new for students.

o On Day 2 of each week, students are introduced to the selection vocabulary through
the Whole Group Preview Vocabulary section. The instruction is meant to be an
improvisational activity to activate prior knowledge, build background, preview and
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predict the text, and/or set a purpose for reading. The activity should be quick,
helping the teacher gauge the students’ understanding.

o Over the course of a week, the instructional plan builds on these selection words by
generating, applying, and synthesizing the words within the Preview Vocabulary,
Whole Group, First Read, Close Read, Develop Vocabulary practice, collaborative
conversations, and writing activities. This ensures that students’ word knowledge will
be incremental, multidimensional, and interrelated.

Assessments and Reporting

Assessments

Each unit begins with a Unit Launch which includes an introduction to the Essential Question.
An initial self-assessment is provided to students where they can determine how well they
know or are prepared for the unit objectives. The checklists are provided in student friendly
language. This self-assessment will help teachers see if students have the prerequisite skills
needed for the lessons in the unit. This self-assessment is referred to later on at the end of
the unit to help students see how they have progressed. This encourages students to take
ownership of their learning.

Throughout the units, minilessons for shared reading provide a time for guidance that fosters,
participation, and collaboration. Teachers form small groups flexibly to provide instruction
based on needs, tasks, and texts. They use Turn, Talk, and Share; Quick Checks; and
Reflect and Share to inform instruction as they monitor students’ progress through a variety
of ongoing formative assessments. As students engage with a variety of texts, they construct
meaning, consider essential questions, and work to master strategic learning goals.

Progress Monitoring Tools

myView Literacy also includes a wealth of assessment resources that are available in print or
digital format. Digital assessments include two delivery methods which help teachers create,
deliver, score, and report against mastery of the standards.

= Test Banks are an extensive collection of assessment questions for reading, writing, and
editing that are available for creating customized assessments.

= ExamView®. This is a test generator that allows teachers to create assessments by unit,
question type, and/or standards. ExamView also allows teachers to create multiple forms
of the test to ensure test reliability in class.

= Online Testing. This functionality within Realize allows teachers to assign a test to a
student. Students take the assessment online and it is automatically scored. Using the
data reports in Realize, teachers can generate a standards mastery report and monitor
student performance over time.

20 | Product Overviews S AVVA S

LEARNING COMPANY



Connecticut Department of Education | CSDE K-8 Model English Language Arts Curriculum

= Realize Scout (K-5). A digital observation tool allowing teachers to capture audio,
pictures, and video for portfolio assessments.

myView Literacy also offers the following assessment resources:

= Summative Assessments (K-5). Includes Baseline, Unit, Middle of the Year, and End of
the Year Assessments

=  Progress Check Ups (K-5). Frequent assessments to measure progress against the
standards. Progress Check Ups are a great resource for teachers wanting frequent
grading options

= Cold Reads for Fluency and Comprehension (1-5). Fresh passages to measure
fluency and comprehension and to complete Running Records

= Assessment Guide (K-5)
o Support for using data to inform instruction
o Easy-to-use strategies and tools for all types of literacy assessments
o Checklist and rubrics for capturing student performance
o Guidance for building school-to-home connections
o Comprehensive resource for managing assessments and interpreting results.

=  Weekly Standards Practice PowerPoints (2-5). Project these as exit tickets to
immediately assess student understanding. Includes quick, multiple-choice practice for:

o Academic Vocabulary
o Word Study
o Language and Conventions

= Summative Assessments include Baseline, Unit, Middle of the Year, and End of the Year
Assessments to measure student performance and progress on the standards over time.
All items test content that has been taught within the unit and all items are aligned to the
standards.

Test Preparation Resources include:

=  Weekly Standards Practice. Assess student learning using quick assessments that are
standards-aligned.

= High-Stakes Practice Assessments. Use a full assessment to practice for state
assessments, including tech-enhanced items.

= Test Item Banks: Reading, writing, and editing test banks provide opportunities for
additional practice.
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Standards-Alighed Assessments

The assessment resources that accompany myView Literacy include a range of formative
and summative assessments available in print and digital to help monitor student
performance.

With assessments delivered through Savvas Realize, our digital learning platform, teachers
can easily generate standards-based mastery reports. Reporting services in Savvas Realize
allow teachers to monitor standards mastery and retention over time.

myView Literacy offers a comprehensive and ongoing system of assessment. Formative
Assessments include the Daily Formative Assessment, which integrates daily routines and
informal opportunities to measure student understanding and monitor progress.

Formative Assessments

myView Literacy uses a baseline test at the beginning of the year to assess students’ skill
competence. ltems on the test are aligned to the key standards from the previous year and
include key standards for the upcoming year. The baseline test also includes a fluency test.

Integrated formative assessments include the following:

= Quick Checks = Assess Prior Knowledge
=  Observational Assessments = Conferring Checklists

= Assess and Differentiate = Assess Understanding

=  Rubrics

Weekly assessments include Progress Check-Ups, which are frequent assessments to
measure progress against the standards, and Cold Reads for Fluency and Comprehension,
which measure comprehension and reading rate using passages of three different levels of
difficulty.

Teachers can also use Weekly Standards Practice PowerPoint presentations to immediately
assess students’ understanding. These feature multiple-choice practice for academic
vocabulary, word study, and language and conventions.
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[v] QuicK cHECK

Notice and Assess Can students
read and write words with long and
short 0?

Decide

If students struggle, revisit
instruction for long and short o in
Small Group on pp. T50-T51.

If students show understanding,
extend instruction for long and
short 0 in Small Group on

pp. T50-T51.

Assessing Understanding. Quick Checks in myView Literacy help teachers to identify
students who understand what has been taught and guide the assignment of options to
apply skills.

Summative Assessments

Summative assessments in myView Literacy include the following offerings.

= Unit Tests. These assess the standards taught in each unit. Each item is aligned to the
standards. Reading comprehension is assessed using new passages of literary and
informational text, while writing is assessed with write-in responses to a prompt that uses
the writing mode in the genre featured in the unit.

=  Writing assessments at the unit level include a traditional prompt and, at Grades 2-5,
options for performance-based writing that include research source articles to be used as
text evidence.

= Mid-Year and End-of-Year Tests. These tests measure student progress in the grade-
level standards.

Teachers have two options for digital assessments—the ExamView assessment suite and
online assessments on Savvas Realize.

With ExamView, teachers can customize, deliver, and score tests digitally, while the online
assessments on Savvas Realize allow teachers to create and customize tests by standard
and view mastery of the standards and results by assignment. These tests are prescriptive—
every time is tied to a myFocus Intervention lesson. Teachers can use the accompanying
data and item analysis reports to check student progress and create small groups.

Clear Assessment Taxonomy

myView Literacy assessment program uses multiple and diverse sources to help teachers
understand what students know and comprehend because of the teaching and learning
process. The results of these assessments provide a view into students’ progress, enabling
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teachers to identify problem areas, modify their instruction, and improve subsequent learning.
Lessons are planned and assessed in a progression that measures standards mastery and
provide a remediation pathway when needed.

Assessments taken online provide teachers with data that allows them to plan classroom
instruction and target remediation. Observational Assessment Checklists that support data
gathering about student progress are available on Savvas Realize.

Daily Formative Assessment

The program provides teachers with daily routines and opportunities to measure student
understanding and monitor progress. Teachers can track student learning and inform
subsequent instructional pathways through integrated formative assessments. These include
Quick Checks, Assess and Differentiate, Assess Prior Knowledge, and Assess
Understanding. These assessment components should be used to help teachers identify
those students who may need remediation or intervention. Item Analysis Charts provide
correlation to myFocus assets for support.

Tools and Reporting

As part of the ongoing support of assessment in the literacy classroom, myView Literacy
provides tools and resources that help teachers gather and report comprehensive
assessment data using digital and print formats. Teachers can find tools such as
Conferencing Checklists, Observational Assessments, and Rubrics to help them monitor
student performance. Savvas Realize reports are also available to help teachers analyze
student and class results.

Beginning-of-Year Assessment

The Baseline Assessment is administered at the beginning of the year. This test assesses
student competence against items aligned to key standards in the previous year and the
upcoming year. The baseline also includes a fluency test. After consulting an interpretation
guide, teachers can use test results to place students into reading groups and plan
differentiated instruction. Based on student results, teachers may decide to administer a
diagnostic test to further identify any problems that a student may be exhibiting. There is only
one baseline per grade, and none has more than 40 items.

Weekly Assessments

Progress Check-Ups can be administered weekly to assess student progress on the
standards presented during that week’s instruction. High-frequency words (grades K-2) and
vocabulary words (grades 3-5) from the weekly selection and Phonics/Word Study skills are
tested. Each week’s reading comprehension skill is assessed as students listen to or read a
fresh passage. Prompt-based writing uses the mode of writing from the Writing Workshop for
that week. Every item in the Progress Check-Ups is standards aligned, and selected items
use the style and format of the state test. One Progress Check-Up exists for each of the 25
weeks of instruction per grade, and none has more than 15 items, plus a writing prompt.
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Weekly Standards Practice, 2-5

The Weekly Standards Practice provides multiple-choice practice items for Academic
Vocabulary, Word Study, and Language and Conventions taught each week. These items are
presented on slides, and teachers may project them as exit tickets to assess immediate
student understanding.

Cold Reads for Fluency and Comprehension, 1-5

These weekly tests assess student progress in targeted reading comprehension standards.
Cold Reads provide teachers with new reading passages and questions. These assessments
offer three different levels of passages followed by standards-based questions. Teachers can
use these reading passages to measure fluency and words correctly read per minute. Each
set of questions includes at least one item in test preparation format.

Unit Assessments

Unit Tests assess the standards presented during each unit. The reading comprehension
portion of each Unit Test uses one or more fresh passages—often a mixture of literary and
informational text. In the primary grades, students are assessed on high-frequency words and
phonics skills from across the unit. In the intermediate grades, Unit Tests assess Word Study
skills. All students are tested on their knowledge of the unit’'s convention skills. Students write
in response to a prompt using the mode of writing that they have used throughout the unit.
Each item in the Unit Test is standards aligned, and selected items use the style and format
of the state test. One Unit Test exists for each of the five units of instruction per grade, and
none has more than 30 items, plus a writing prompt.

Mid-Year Assessments

The Middle of Year Assessment measures student progress in the yearly standards, following
the same format as the Unit Test. One Middle-of-Year Test exists per grade, and none has
more than 45 items.

End-of-Year Assessments

An End-of-Year Test measures student progress in the yearly standards, following the same
format as the Unit Test. One End-of-Year Test exists per grade, and none has more than 45
items.

Reporting

Strategy for Using Realize Reports Throughout the
School Year

Realize Reports provides reports that help administrators to make data-driven decisions
throughout the school year, driving insights into usage and achievement to provide
perspective. This perspective comes from examining the data for students across all districts
in a single report, using summary data to compare classes and schools to the district as a
whole. By examining data across the district, administrators can spot schools or teachers that
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are above or below the mean. Instructional coaches may dig into the data further to support
teachers and students and meet achievement expectations.

Teachers and administrators can use the features in Savvas Realize to make data-driven
instructional decisions:

= Users can drill-down into data points on graphs and charts to learn more about student
mastery, progress, and usage. Data can be filtered by date range.

= Users can view data by Class Results by Assignment or Class Mastery by Standard.

=  The Class Results by Assignment page covers class, group, and individual student test
scores and shows how students mastered certain standards based on test scores.

®=  The Mastery by Standards report shows how a class mastered state and national
standards and how individual students mastered state and national standards across
assignments over time. Teachers and administrators can also use the data to understand
which assessments contributed to the mastery data displayed for each student.

= The Data tab provides a complete display of classes, groups, and individual student
mastery, performance, and usage statistics.

= The Usage page displays how much time students spend working on specific activities.

Teachers can view data by individual student from the class assignment list. Item-analysis
and automatic-remediation tools can also be activated from within the platform.

Reports in Savvas Realize

Teacher View

= Class Mastery by Standard = Average Mastery ® Progress by Student
= Student Mastery = |tem Analysis = Usage by Student
Administrator View
®= Dashboard Charts " Reports
o Logins by School o Content Opened by Role
o Total logins o Scores by Standard Detall
o Login Trends by Role o Scores by Standard Summary
o Performance by Standard o Scores on Selected Savvas Realize

o Standards Mastery Snapshot Assessments

o Scores on Assessments o Student Usage by Class and School

o Scores on Assessments by Subject © Student Usage by Product

o Teacher Usage (Savvas Realize)

o Scores on Assignments by Content Type

Versatile Reporting Capabilities. Savvas Realize provides a range of student, class, and
school data. Teachers have authorization to view their classes, principals can view data
from their school, and administrators can view district-level data.
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Administrators

Administrators require a summary-level view of usage and performance across all the users
in the district. Because of the volume of data in these reports, the analysis takes longer, so
these reports are generally run less frequently.

Beginning of the Year

As the school year ramps up, administrators focus on teachers and whether they have set up
their classes and how often they are logging on. They ask questions, such as How may users
are logging into this program by class or school? And Which users are logging in?

Program Components

myView Literacy components include Student Interactives, Leveled Readers and Teacher’s
Guide, trade books for use in Book Club Library Packages, Teacher’s Editions, Small Group
Guide, Dual Language Educators’ Implementation Guide, Big Book of Songs and Poems (K-
1), Big Books (K), Foundational Skills Kit (K-2), myFocus Intervention Teacher’s Guide,
myFocus Readers (1-5), Summative Assessments (K-5), Progress Check Ups (K-5), Cold
Reads for Fluency and Comprehension (1-5), Assessment Guide (K-5), and various digital
resources available online through Savvas Realize.

The unit themes and Essential Questions are relevant to today’s students and help them to
make connections between what they read and write in myView Literacy and transfer that
knowledge to their world outside of the classroom.

The texts students read in myView Literacy offers diverse perspectives so that every student
is represented positively:

= Texts represent a wide range of genders, cultures, and ethnicities, with a
= balance of male and female protagonists.

= Storylines promote tolerance and acceptance of others.

= Nonfiction and fiction texts meet heightened literacy expectations for

= today’s students.

Grade-Level Appropriate Text Selections

Final text selections for inclusion in myView Literacy were subject to numerous professional
reviews to confirm the literature meets Savvas's requirements for quality, appropriateness,
and sensitivity. Teachers use authentic texts during Shared Read to explicitly model, teach,
and reinforce literacy goals as students practice and apply the skill competencies that
characterize lifelong readers, writers, and thinkers.
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The following Savvas guidelines were followed with fidelity when choosing the selections that
appear in myView Literacy. The literature :

= is high-quality and typically well-recognized, award-winning titles, authors, and
illustrators.

= s relevant, engaging, and high-interest.

= aligns with the unit Spotlight Genre and/or the unit theme.
= addresses the Essential Question and Weekly Questions.
= exemplifies the main reading skill/literary element.

= reflects appropriate qualitative and quantitative text complexity requirements, including
grade span Lexile measure.

= has developmentally appropriate content.

®= meets sensitivity guidelines.

= achieves author/illustrator gender and ethnicity balance.

= achieves subject/main characters gender and ethnicity balance.

= For Texas, literature meets the requirements of the TEKS, including
o increasingly complex texts in the multiple genres specified at each grade.
o texts that reflect the standards for author's purpose and craft.

o texts that serve as exemplars for the reading comprehension skills.

Differentiation and Personalized Learning

myView Literacy allows students to work at different levels of complexity. Paired activities,
differentiation strategies, and flexible resources and tasks respect and challenge each
student’s learning style. Extensive teacher materials contain support for differentiation and
class strategies for all components of the program.

Our programs offer extensive resources that allow for flexible teaching approaches. This
support allows teachers to adapt content and accommodate a variety of learning styles and
strengths. Through direct instruction, multimedia materials, and an abundance of practice
activities, students have many entry points to access and apply concepts. Savvas Realize
gives teachers access to hundreds of text-based and multimedia resources that can be
integrated into the classroom or assigned as homework and tutorial activities.

The variety and complexity of sources that students are expected to analyze and synthesize
are well represented within Savvas Realize. Through the course-management tools, teachers
can require or hide resources, require students to complete individual or entire topic areas,
and attach due dates to topics or activities. The instructor resource pages include additional
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teaching tips, strategies to solve course challenges, and access to an array of downloadable
instructor resources.

Small Group Differentiation

The architecture of myView Literacy is based on a gradual release of responsibility model
that unfolds in whole group, small group, and independent learning environments. Teachers
use authentic texts to explicitly model, teach, and reinforce literacy goals as students practice
and apply the skillful competencies that characterize lifelong readers, writers, and thinkers.
Book Club completes the gradual-release model, as students explore increasingly complex
texts independently.

Within the small group portion of the lesson (yellow bordered pages), teachers will find
multiple small group ideas that are teacher-led or Collaborative/Independent for students.

Under Independent Activities, students have multiple choices from which to choose what they
will accomplish during small group time. Options include:

= Partner reading

®= |ndependent reading of a self-selected text

= Extra-practice activities focused on skills covered during the lesson
= Digital learning games

=  Fluency practice with a peer

Options in Small Group time offer a wide range of activities to help meet the diverse needs of
students related to their abilities, interests, and learning styles.

The Small Group Guide also provides professional development support to assist educators
in setting up, planning, and delivering small group instruction. Helpful tips from program
authors give teachers the support they might need for small group time.

To help striving students, myFocus Intervention is referenced within the Small Group pages
as a Tier 2 solution. These activities provide teachers with suggested reteaching activities for
students in need of more support in skill practice and application. Every lesson includes an
intervention activity. myFocus Intervention is integrated with myView Literacy. miEnfoque
Intervencién is integrated with miVisién Lectura.

myfFocus Intervention/miEnfoque Intervencion focuses instruction on Foundational Skills
(Phonological Awareness, Phonics, Spelling, Vocabulary, and Fluency) and Reading,
Writing, and Language (Reading Literature, Reading Informational Text, Writing, Language
and Conventions, and Inquiry and Research). The lessons are skills-based allowing teachers
to flexibly select lessons based on the needs of students. The Teacher’'s Guide includes
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integrated student blackline masters and Checkpoint Assessments for ongoing formative
assessment.

To accompany the lessons in myFocus Intervention, students work from myFocus Reader
(grades 1-5; in Kindergarten students use decodable readers). On days when instruction
includes the myFocus Reader or the decodable reader, students are applying and practicing
the skills taught during whole group instruction. myFocus Reader is an application of reading
comprehension, vocabulary, and foundational skills. Teacher support for the myFocus
Reader is found on Realize.

myFocus Intervention Teacher Guide, myFocus Reader, and online teaching support are
available in English and Spanish.

For Tier 3 support, we offer SuccessMaker.

Online Extensions for Advanced Learners

Options in Small Group time offer a diversity of activities to help meet the diverse needs of
students related to their abilities, interests, and learning styles. In addition, extension
activities for can be found on Realize.

There are four types of extension online resources to support work with
Advanced Learners.

= Record Keeping Templates: Easy-to-use tool for genre reading logs, fiction and nonfiction
bookmarks, tips for choosing books, and more.

= Creative Reading (Invention, divergent thinking, discovery): Creative response activities
for fiction, nonfiction and vocabulary extension.

= |nquiry Reading (Conducting research in an area of interest): Develop inquiry questions,
plans, documentation, and sharing of ideas.

= Critical Reading (Asking questions, making judgments, hypothesizing): Prepare
questioning of the author/text, noticing and connecting, analyzing words, and more.

With myView Literacy, teachers also have access to over 700 leveled (Below, On, Above)
center activities to offer additional practice options for students. Resources are
downloadable from Realize and can be distributed to stations during small group time based
on the needs of students and flexible grouping options.

English Learners

myView Literacy provides embedded support for English learners (ELs). EL targeted support
is embedded at point-of-use in the Teacher’s Edition. Ongoing, frequent, and consistent
support for all English language proficiency levels are provided throughout the teacher
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support making it possible for teachers to ensure they have the robust, in the moment,
instructional tips to help reach all learners. Teachers will find support for all proficiency levels
throughout the Teacher’s Edition at point-of-use in Whole Group and Small Group instruction.
English learner strategies support English language acquisition during whole group
minilessons or in strategy groups. Ongoing EL targeted support for vocabulary includes
cognates, targeted support, and language transfer.

In addition to the in-text notes for teachers in the Teacher’s Edition, the Language Awareness
Handbook is a print and digital resource. The Language Awareness Handbook offers all-in-
one resource that supports scaffolded instruction through:

= Scaffolded Support Lessons

= Routines and Activities

= Scaffolded Lessons for Writing Types
= Language Learning Resources

=  Contrastive Analysis Chart

Students With Disabilities

Our digital learning platform, Savvas Realize has several tools to assist students, including
highlighting, underlining, and notes. Additionally, programs on Realize feature a wide variety
of content formats to meet diverse student needs. From Word documents and PDFs to
interactive audio, digital tests, and videos, this variety gives students flexibility to learn in a
way that will best help them retain information.

All items are designed for accessibility, including high-contrast, legible text size and
supporting read-aloud audio. Text equivalents for video, audio, art, and images are included.
Savvas is in compliance with the WCAG 2.0 and Section 508 standards.

The Realize platform supports full keyboard navigation, screen reader access, and
alternative text, as well as the JAWS, NVDA, and VoiceOver screen readers.

Savvas supports and complies with the Individuals with Disabilities Act of 2004 and the terms
and conditions of the National Instructional Materials Access Center (NIMAC). In accordance
with IDEA 2004, Savvas will upload any K—12 textbook or core related student print material
published after July 19, 2006, to the NIMAC. We routinely upload most eligible materials to
the NIMAC at the time of the first classroom-ready printing to support instructional materials
available in Braille, large print, audio, and other specialized formats.
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Additional Information

Balanced Representation of Cultures/Diversity

myView Literacy includes a balanced representation of cultures and groups in multiple
settings, occupations, and lifestyles. Social diversity is integrated throughout the lessons.
Using authentic texts to deliver instruction provides an engaging and relevant learning
experience for students. Our goal is that readers will be able to both see themselves in the
literature and see the lives of other people who don’t look like them.

Our solutions include content that builds positive images of gender roles and special
population groups. We strive to include only the highest quality literature that has been
recommended by master teachers around the nation for representing the most basic
democratic, moral, and economic values that all Americans embrace.

The texts students read in myView Literacy offer a diverse selection of texts so that every
student is represented positively:

= Texts represent a wide range of genders, cultures, and ethnicities, with a balance of male
and female protagonists.

= Storylines promote tolerance and acceptance of others.

Our Commitment to Equity and Inclusion in Learning

At the center of everything we do is the desire to help all students succeed. Expanding equity
and inclusion in learning is essential to this goal.

Savvas supports teachers in creating classroom environments that encourage student voice
and elevate diverse perspectives; foster student agency by providing students with choices in
how they learn; and build inclusive spaces where students feel safe and heard and where
differences are celebrated as assets.
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The Best Possible Outcome for Every Student

In striving for equity in education, students must have
access to rigorous, standards-aligned curriculum that
challenges, engages, and inspires them. That is why

we make it our mission to offer diverse, relevant
content that invites students to see themselves
reflected in what they learn. We develop innovative
learning solutions that help teachers meet students
where they are.

To ensure we are meeting the cultural needs of our
customers, we developed the Savvas Learning
Framework that shows how our programs foster
positive academic outcomes by supporting teachers
and engaging students through their lived
experiences.

Our programs feature strategies and opportunities
designed to honor all student voices, that allow
students to learn from each other, and that help
students develop skills they need for success.

For more on Equity and Inclusion in Learning at

Savvas; our efforts to cultivate an inclusive company

Positive and
Meaningful
Academic
OQutcomes

The
Savvas
Learning
Framework

Support the production of
vaned actions and deliverables
that show the mastery of
content and SEIHIIs. and Hie“d
appreciation of leamning a
knowledge.

The curriculum provides structures.
and strategies for students as they
produce and implement
actions, and projedts 1o define
and solve issues and problems in

| the world around them,

The curriculum provides support for teachers to create a
space 1o share lived experiences and encourage students 1o
contribute to the classroom and advocate for their own needs.

culture and give back to the communities we serve; and the educators, advocates, and
subject matter experts who advise us on culturally responsive learning practices and how
they relate to teaching strategies, see www.savvas.com/inclusion.
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“At the center of everything we do is
a drive to help all learners succeed.
Expanding equity and inclusion in
learning is essential to this. Our work
is deeply focused on developing
teaching strategies that welcome
individual voices, allow ecch child
to participate in conversations, and
promote student agency.”

Bethlam Forsa, CEO of Savvas Learning Company

Product Overviews | 33


http://www.savvas.com/inclusion

Connecticut Department of Education | CSDE K-8 Model English Language Arts Curriculum

Resources for Parents and Families

Teachers are able to assign the full myView Literacy curriculum digitally, including lessons,
assignments, project-based inquiry, assessments, etc. All student online assignments are
available for parents to review.

The myView Literacy Family-School Connection letters provide an overview directly to
parents and guardians of the unit topic, reading goals, writing goals, and how to help their
student through conversation starters. Letters are available in English and Spanish. Printable
on Savvas Realize, the Home-School Connection Letter (English/Spanish) keeps families
informed about upcoming topics/content, as well as an activity designed for parents to
complete with their children.

Supports Social Emotional Learning (SEL)

With the myView Literacy solutions, competencies of 21st century thinking and social-
emotional learning are taught and practiced using authentic literature, highly engaging trade
books, collaborative learning, and project-based inquiry. Teachers can help students set
goals as they practice and apply the skillful competencies that characterize lifelong readers,
writers, and thinkers.

Throughout myView Literacy, small-group opportunities and collaborative discussions help
encourage the key aspects of social-emotional learning in the classroom. This kind of
learning helps empower students to develop and effectively apply the skills, attitudes, and
knowledge needed to help them manage their emotions, set and attain personal goals,
develop and maintain positive relationships, make good decisions, and show empathy for
others.

Highly Rated ELA Instruction

Developed for quality, efficacy, and usability, Savvas’s curricula programs are based on
critical foundational research and proven classroom results. Through our products, services,
and partnerships, Savvas aims to make a measurable difference to learning outcomes for
students and educators and to education systems. Savvas collaborates with regional
education laboratories, universities, and private research companies to evaluate the
effectiveness and usability of our curricula.
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Research and Efficacy

At Savvas, we're committed to ensuring that our products and services
deliver positive learner outcomes. Our Research Team conducts Research

to Support

formative and summative research that directly informs the development f, paiesales
of pre-K-12 instructional programs, including third-party validation

research. We work in collaboration with educators, students, authors, and
developers to apply research-based principles to both product and user
experience design. We measure a program's impact through scientific i
studies and trials to evaluate how well it meets the needs of users of all oo Testig

Classroom

abilities and achievement levels. Field Test

Product
Research
Lifecycle

Research Goals and Direct Applications

=  Educate product developers on the purpose, methods, and impact of research on the
design and function of products and services

= Capture and interpret learner and customer needs, behaviors, and opinions
= Evaluate the impact of Savvas PreK—12 solutions on learners

=  Facilitate collaboration between our users and developers

Continuous Research on Our Products

At every stage of a product’s lifecycle—from initial idea to product retirement—we embed
efficacy and research activities. These activities help us understand, define, and demonstrate
how a product impacts learner outcomes. Below we provide a summary of existing studies,
as well as of research that is currrently underway, for our K-12 literacy/ELA programs.

myView Literacy

myView Study Citation (Third-Party Researcher)

Resendez, M. (2023). myView Literacy Quasi-Experimental Study: An Evaluation Brief on
Results from Texas. Yuma, AZ: JEM & R, LLC.

= Summary of Research: The study examined if myView Literacy is associated with
higher ELA performance by comparing closely matched students who attended schools
using myView Literacy vs. control schools using other elementary literacy programs in the
state of Texas during the 2021-2022 school year. Results were analyzed for 181 myView
Literacy and control schools and 3,334 students with matched pre-post-test scores.

= Description of Relevant Findings: Third and fourth grade students using myView
Literacy significantly outperformed the comparison group on the State of Texas
Assessments of Academic Readiness (STAAR) by 11 points. Additionally, economically
disadvantaged myView Literacy students outperformed economically disadvantaged
comparison students by 16 points.
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= Relevancy of Research Findings: This quasi-experimental study, with significant results
and a diverse student sample, meets ESSA Level 2 (Moderate) Evidence.

o Report : We have included the research report, “An Evaluation Brief on Results from
Texas,” in our Appendix. It is also available by clicking on the following link: An
Evaluation Brief on Results from Texas

EdReports

EdReports gave myView Literacy the highest rating—Meets Expectations—in all levels. For
more information, please visit the following website:
https://www.edreports.org/reports/overview/myview-literacy-2020.

é )

)28 v Grades K-5

myView

e racy @ Gateway 1: TEXT QUALITY

EdReports

ALL GREEN (4 Gateway 2: BUILDING KNOWLEDGE
() Gateway 3: USABILITY

N —

Grounded in the Science of Reading

Developed with Dr. Sharon Vaughn, myView Literacy Reading Routines Companion:
Practices Grounded in the Science of Reading provides additional explicit instruction to
compliment the myView Literacy whole group minilessons and small group instruction. A
systematic four-step routine introduces the skill, allows for teacher modeling, guided practice,
and independent work.

Additional Details:

®=  TOC and Crosswalk to specific lessons in myView.

= Focus on the Big 5 areas of Reading (Phonological Awareness, Phonics, Vocabulary,
Fluency, Comprehension)

= Routines include multiple practice opportunities, corrective feedback and differentiated
instruction

= Multi-Sensory Activities for Phonics
= Grades K-5 (grade-specific)

Research for the Science of Reading highlights the need for explicit instruction in phonemic
awareness, phonics, reading fluency, vocabulary, and reading comprehension. myView’s
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core instruction embeds structured support throughout lessons to address a range of
classroom needs. Corresponding explicit and systematic lessons can be found in the
Reading Routines Companion to aid teachers in their instructional delivery. Lessons focus on
phonological awareness, phonics, vocabulary, fluency, and comprehension and serve to
compliment the myView Literacy whole group lessons and small group instruction.

Additional explicit and systematic lessons grounded in the science of reading can be found in
the Reading Routines Companion. Lessons focus on phonological awareness, phonics,
vocabulary, fluency, and comprehension to compliment the myView Literacy whole group
mini lessons and small group instruction.

In the Reading Block, students engage daily with foundational skills instruction designed to
mirror the ways the brain learns to read. Explicit instruction, guided practice and corrective
feedback allow teachers to make sound instructional decisions based on the needs of their
unique learners. Emergent readers learn phonological and phonemic awareness, phonics,
and fluency in a foundational skills segment that quickly builds competence and confidence.
As students progress, further word study allows them to expand and deepen these skills. The
Reading Routines Companion accompanies each skill and gives teachers resources for
additional differentiation and added explicitness in a multisensory lesson structure.

myView Literacy uses instructional methods that incorporate the results of years of research
around the best ways to teach phonics, which are reflected in the Science of Reading as well.
For instance, research and the Science of Reading clearly show that guessing words from
context is not as efficient as phonetic decoding. With myView Literacy, students receive
direct, regular opportunities to learn skill through practice and instruction with decodable
stories and readers. Explicit instruction in phonics is fully and clearly developed for the
teacher. It is a structured approach to teaching, guiding students through the learning
process. A systematic approach to phonics means that instruction is developmentally
sequenced.

®= Phonological awareness lessons include segmenting, blending, and changing of
phonemes.

®=  Phonics lessons have a three-part, explicit process — Focus, Model and Practice, and
Apply.

= Academic Vocabulary encompasses high-utility, multiple-meaning words. Content
Vocabulary is selection vocabulary.

=  Academic Vocabulary covered during the Unit culminates in the Week 6 project-based
inquiry.
= Anchor Charts build background for the genre of study.

= Small group/individual conferring provides opportunities to check in students, monitor
learning, and provide possible teaching points to guide comprehension.
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=  Share Back provides an opportunity to discuss strategies covered during small group
instruction.

=  Book Club provides an opportunity for literature discussions and extension.
= Handwriting foundations provide support for success in print and cursive.

= Students draw from multiple sources- generating questions and comparing across texts-
to solidify comprehension of topics covered during the unit.

= Students have an opportunity to reflect upon and share their understanding, fostering
metacognition and solidifying comprehension.

= myFocus provides additional opportunities for scaffolding instruction.

A highlight of our myView Literacy is the Reading Routines Companion: Practices Grounded
in the Science of Reading. Developed with Dr. Sharon Vaughn, this companion provides
additional explicit instruction to compliment the myView Literacy whole group minilessons and
small group instruction. A systematic four-step routine introduces the skill, allows for teacher
modeling, guided practice, and independent work.

Research and Case Studies

myView Literacy is a student centered, ELA curriculum for learners in grades K-5, built
around standards and with a consistent approach to improving student learning and
achievement. From quality instruction and compelling literature to purposeful digital
interactions, myView Literacy transforms the classroom of today into a dynamic learning
environment for the next generation of learners. The solution is a blended, integrated
curriculum that promotes student ownership of learning through goal setting, student choice,
and reflection. myView Literacy encourages social collaboration and links together
knowledge, skills and learning behaviors while at the same time utilizing gradual release,
project-based inquiry and rigorous standards to support defined learning outcomes with
learning activities, instruction, and assessments that address the needs of today’s diverse
classrooms.

In 2000 the National Reading Panel (NRP) published a report sharing the findings of their
longitudinal review of existing empirical evidence regarding the most effective methods for
teaching literacy. Twenty years later this existing body of evidence continues to support their
findings that the following five elements are the cornerstone of literacy instruction (NRP,
2000):

1. Phonemic awareness
2. Phonics instruction

3. Fluency

4. Vocabulary

5. Text Comprehension
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myView Literacy focuses on providing learning activities that address these needs and more
by promoting meaning, inspiring thoughtful conversation and debate, and allowing students to
collaborate and share ideas. For teachers, myView Literacy offers critical opportunities for
modeling, monitoring, and providing feedback that addresses students at an appropriate
literacy level and challenges them to greater achievement. The solution was designed to
bring teacher expertise together with student potential to develop important life-long skills that
increase critical thinking, knowledge building, effective communication, and the strategic use
of technology in order to inspire students from all backgrounds in the pursuit of becoming life-
long readers and writers.

Evidence of Effectiveness

Summary of Results from Formative Field Test

Savvas strongly believes its programs should be proven through scientific research to
increase student achievement. It contracted with independent research group JEM & R to
conduct a one unit formative field test of its myView Literacy English Language Arts program.
This study was conducted in first and fourth grade classrooms during the 2018-2019 school
year. Full results of the report are available upon request.

A total of two schools in two districts were recruited to participate in the study located in
lllinois and Pennsylvania. The study schools were members of public school districts. The
final study sample included 55 students from four classes with five teachers. The majority of
the study sample was Caucasian with over half, 62%, of students qualified for free/reduced
lunch. Students from all ability levels, 27% low-ability, 42% mid-ability and 31% high-ability
levels were represented in the study. Ability levels were determined by pre-test scores.

The Unit 2 assessment from myView Literacy was administered to students at the beginning
and end of the study period to obtain pre-post outcome data. The assessment consisted of
31 questions. In grade 1, the assessment included 30 multiple choice questions and one
writing assignment. In grade 4, the assessment included 24 multiple choice questions and 7
other question types (matching, fill in the blank, short essay).

Students using myView Literacy achieved statistically significant gains in literacy achievement
on the Unit Test after the implementation of Unit 2. Overall students in first and fourth grade
increased by 9%. Students in first grade increased by 11.3% and students in fourth grade
increased 5.7%.
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Unit 2 Test Percent Correct by Grade

100.0
83.6
S0.0 723
50.0 558 ©1-5
' m PRE

40.0 m POST
20.0

0.0

Grade 1% Grade 4%

Significant gains. Grade 1 and Grade 4 students within the field test achieved significant
gains after the implementation of myView Literacy Unit 2.

The study indicates myView Literacy students were clearly learning the content taught in Unit
2 and showed significant learning gains. Teachers reported students learned important
English Language Arts skills over the course of the study. Teachers also reported myView
Literacy to be a positive impact on academic skills, including higher-order cognitive skills,
grammar, spelling, vocabulary, writing, phonics, fluency and reading comprehension.

Demo Account on Savvas Realize

For a more in-depth review of myView, we have created a specific demo account on Savvas
Realize™, our digital learning platform. In addition to details about the myView program, the
demo account showcases the power of the Savvas Realize platform, myViews’ digital
resources, and its online tools.

Please use the following credentials to access a myView
demo account®.

1. Go to www.SavvasRealize.com

2. Click “Sign In”
3. Enter the following username: CTCOREPrek-3
4

Enter the following password: Savvas2022 *Password is case sensitive
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myPerspectives English Language
Arts

Overview

myPerspectives® English Language Arts ©2025
for grades 6-8 is a research-based,

comprehensive literacy solution designed to my pe rs peCt | \/eS

support student learning and achievement. B HLLE H LARBDAGE BETS

The program’s purposeful activities develop
student ownership of learning and reflect real-
world scenarios, with students working in large
groups, in smaller teams, and independently.

myPerspectives myPerspectives myPerspectives

With myPerspectives, students will develop
critical literacy skills through focused instruction
around reading, writing, speaking, and listening.
The program provides a variety of engagement
strategies to motivate diverse learners. These
include active learning, digital resources, and
collaborative learning opportunities including paired activities, discussion boards, small group
work and projects, and more.

Students learning with myPerspectives read relevant and diverse texts, have thought
provoking discussions, and collaborate with their peers to hone their communication skills.
This aspect of the program helps students learn and develop transferable communication
strategies and learning habits to help them be successful throughout their lives.

Available in print and digital formats, the grades 6—8 program consists of five units, each
featuring topic-based, multi-genre texts and Essential Questions. All readings and activities
build to a unit project that allows for student choice, and a performance-based assessment
that requires students to demonstrate their learning.
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Each unit incorporates a gradual release instructional model consisting of whole-class
learning, peer-group learning, and independent learning, with the teacher’s role evolving from
instructor to facilitator to advisor.

Throughout each unit, students take ownership of their learning through focused instruction
that develops independent reading, writing, speaking, and listening skills in the context of
meaningful activities that build on each other.

The myPerspectives program is unique in that it values the perspective of the learner,
collectively and individually. The program purposefully creates a space for student voice and
choice in which students can see themselves reflected in the stories they read and bring their
own lived experiences to their learning.

With relevant texts and media, comprehensive assessments, point-of-use differentiated
instruction, flexible resources, opportunities for multimodal learning, and innovative ways to
engage students, myPerspectives is a powerful, Next Generation literacy program that
focuses on the student experience while giving teachers the right tools and resources,
research-based guidance, and autonomy to be able to best support each learner.

Gradual Release Instructional Model

myPerspectives consists of five to six units, each featuring topic-based, multi-genre texts and
an Essential Question. All readings and activities build to the end-of-unit performance-based
assessment. Each unit incorporates a gradual release instructional model, illustrated in the
following figure.
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Instructional Model. The myPerspectives instructional model helps teachers gradually
release responsibility to students to encourage student ownership of learning and
independence as they strive to become college and career ready.

Engaging, Interesting Text for Students

Texts in myPerspectives have been selected to provide students with a range of literary and
informational texts, including narrative fiction, graphic novel excerpts, poetry, drama,
foundational texts, and documents. Texts were chosen based on criteria such as literary
merit, author’s craft, themes, gender and cultural representations and experiences, insights,
readability, and diversity.

Each unit contains selections that build on a topic related to the unit's Essential Question.
Selections consist of a Launch Text, Anchor Texts, and Related Readings that range in
genre. Following each reading, students are prompted to re-read the text to explore
language, key ideas, structure, and merit.

Students have academic discussions about the text, research an aspect of the text, and write
about the text using citations from the selection to support their conclusions. At the end of
selections, students discuss the texts as a whole and, through writing, share their insights
and knowledge.

Text Complexity Rubric for Teachers

For each main selection in myPerspectives, a text complexity rubric in the Teacher’s Edition
provides a Lexile level (a quantitative measure of complexity), as available. Selections are
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ranked in terms of the three dimensions for evaluating text complexity—quantitative,
qualitative, and reader-task relations.

The text complexity rubrics also provide reader-task suggestions that will enable teachers to
tailor instruction for struggling, on-level, above-level, and advanced students so all students
can access the same text.

Text selections from classic and contemporary literature feature the vocabulary, syntactical
and structural devices, and levels of meaning or purpose required to lead students to success
in reading texts of increasing complexity.

Instructional support in myPerspectives helps teachers at different levels of experience and
expertise implement the curriculum successfully so they can continuously improve their
classroom practices, which in turn will help drive student achievement.

Available in digital or print, the Teacher’s Edition includes wrap-around pages that provide
direct instruction and teaching suggestions designed to engage students. Easy-to-use
Teaching-Learning Cycles include Lesson Planning pages to support assessment-driven
instruction. Teachers can use Personalize for Learning notes throughout each text selection
to respond to varying student needs, including English language support, strategic support
(on level), and challenge.

Texts within each grade level provide a range of reading for students and reflect grade-level
appropriate knowledge and experiences. Text complexity rubrics provide quantitative,
qualitative, and reader and task suggestions to help teachers assign the appropriate text to
their students.

Scaffolding and Text Complexity

myPerspectives provides opportunities for students to read a rich and diverse array of literary
and informational texts. The Table of Contents at the beginning of the Teacher’s Edition
provides a comprehensive grade listing of texts available in the Student Edition. The program
is designed to engage all students and motivate them to take ownership of their own learning
through student choice, goal-setting, reflection, media, social collaboration, a variety of
selections that span classic and contemporary texts, and consistent learning routines and
behaviors.

Students will encounter consistent unit routines throughout myPerspectives that build in
complexity as the units progress:

= First-read routines ask students to apply strategies for active reading, understanding, and
thinking.

= Close-read modeling and support shows students how to annotate text; ask questions;
and further explore structure, diction, and author’s craft.
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= Using evidence logs, students write down ideas and evidence to describe their thinking.

= Students expand their understanding of words and syntax with language development
activities in concept vocabulary and conventions practice tasks.

= Students engage in discussion, writing, and research about the Essential Question in
each unit.

= Performance tasks give students practice and support on each unit’s featured writing
mode.

Standards-Based Instruction and Scaffolding

myPerspectives features standards-based instruction and scaffolding. Students will learn
independent reading, writing, speaking, and listening skills designed to prepare them for
college and careers. Multiple forms of learning are provided through audio, visual, reading,
and writing, giving students opportunities to express, clarify, justify, interpret, and represent
their ideas and respond to peer and teacher feedback orally or in writing.

Through the social nature of learning and student collaboration, the program provides many
opportunities for engagement, enabling students to interact with content, each other, and
their teacher using the write-in format, student-friendly language, visually appealing graphics
and images, variety of selections (including multimedia), personal goal-setting strategies,
self-evaluation guides, reflection logs, and student choice in selecting their own readings as
part of independent learning activities.

Teachers can use the Personalize for Learning notes throughout each selection to respond to
varying student needs, including English language support, strategic support (on level), and
challenge.

Each selection includes text complexity rubrics, which provide quantitative, qualitative, and
reader and task suggestions to help teachers assign the appropriate text to their students.
Texts within each grade level provide a range of reading and reflect grade-level appropriate
knowledge and experiences.

Writing Assignments

With myPerspectives, students have frequent, daily and longer-term opportunities to express,
clarify, justify, interpret, and represent their ideas, and respond to peer and teacher feedback
orally or in written form. The substantial scaffolds and support throughout the program will
help students practice and perform so they can achieve college and career success.

One or more writing assignments accompany the text selections in myPerspectives, many of
which fall within the three key modes—narrative, informational, and argumentative.
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Students analyze and reflect on evidence from the text to support each response.
Performance tasks that require writing are also presented at the end of each whole class and
small group section.

The following describe student writing opportunities available in myPerspectives:

=  Writing to Learn features include Quickwrites, Evidence Log, Research to Clarify and
Explore, and First Read prompts that help students organize thoughts, learn content,
connect ideas about the text, and deepen understanding. Students write to confirm what
they do and do not know. Writing activities document student learning, and show
evidence of student growth in writing ability and shifts in perspective from where a
student started.

=  Writing to Sources requires students to draw evidence from the text.

= Writing Process includes in-depth instruction on the unit’s featured writing mode with
models and a focus on conventions.

=  Writing to Different Modes are introduced with the Launch Text and include one of the
three modes of writing—argumentative, informative/explanatory, or narrative—so
students have a model to reference for performance tasks and performance-based
assessments. The unit also includes instruction on the other modes of writing because
they build upon each other.

= Writing for Assessment asks students to incorporate all the skills and strategies they
have learned in the unit with an end-of-unit performance-based assessment. Students
see that writing is not an outcome of learning, but that it is part of the learning process.

Speaking and Listening Opportunities

In myPerspectives, students read texts and engage in activities designed to inspire
discussion and debate. Students encounter authors’ perspectives as they read literature from
across time periods and cultures, and they listen to the perspectives of their peers through
discourse and collaborative activities. As students read the literature and engage in activities,
they will formulate—and defend—their opinions as they develop their own perspectives.

Standards-based speaking and listening activities foster students’ abilities to collaborate and
perform presentation tasks. The program provides the following opportunities for meaningful
academic discussions:

= Students discuss the Essential Question in the introduction of each unit.

= Speaking and listening activities after each text selection encourage students to have
academic discussions. Students will receive guidelines for participating in discussions,
with directions to cite textual evidence as they discuss each work. Teachers will have
presentation guidelines or rubrics for listening and evaluating the performance of the
student presenting and others in the class.
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=  Prompts direct students to use academic vocabulary in their oral responses throughout
the text

Variety of Text Types

Texts in myPerspectives include selections of various lengths that provide students with a
wide range of literary and informational texts, including narrative fiction, graphic novel
excerpts, poetry, drama, foundational texts, and documents. Texts were chosen based on
criteria such as literary merit, author’s craft, themes, gender and cultural representations and
experiences, insights, readability, and diversity, and contain rich and challenging content,
ideas, and academic language worthy of close reading

Each unit contains selections that build on a topic related to the unit’s Essential Question.
Selections consist of a Launch Text, Anchor Texts, and Related Readings that range in
genre. Following each reading, students are prompted to re-read the text to explore
language, key ideas, structure, and merit.

Students will have academic discussions about the text, research an aspect of the text, and
write about the text using citations from the selection to support their conclusions. At the end
of selections, students will discuss the texts as a whole and, through writing, share their
insights and knowledge.

Accessible Leveled Texts for Scaffolding

To differentiate instruction and aid student comprehension, myPerspectives includes
accessible leveled texts for all literary and informational selections that are appropriate for
whole class, small group, and independent learning. The accessible leveled texts include the
following features:

= Each accessible leveled text for literary selections is a combination of summarized
bridge text and original author-written text. This approach to leveling allows students in
the same class to read the same selection and get the individualized support they need,
without leaving the authentic literature.

= Each accessible leveled text for informational selections has been revised to aid
student comprehension. Revisions include simplified vocabulary and varying sentence
structure, which results in a lower Lexile leveled version of the selection.

A Teacher’s Guide for each grade includes implementation suggestions and a full list of
Lexile levels.

Fluency and Vocabulary Instruction

With myPerspectives, the goal is for students to develop fluency and vocabulary. The focus
of instruction is to build their knowledge and awareness of how English vocabulary works.
The features of vocabulary, the relationships among words, and the ways in which authors’
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vocabulary choices influence the power and the meaning of a text are central to
myPerspectives.

myPerspectives uses a generative vocabulary approach in which students have been taught
that any new text is likely to have some words they have not encountered in the past.
Students also know that they have a toolkit of strategies in figuring out the new vocabulary.
They are developing a solid foundation in how vocabulary operates in written English. Their
knowledge about the morphological and conceptual networks among words, the diverse roles
that many words take on, and the different kinds of rare words in different genres will help
them whenever they encounter new words in texts.

Choice of Words

Concept vocabulary in myPerspectives has been chosen so students are building knowledge
of words related by concept and by topic. The concept words also support in-depth lessons
on morphology, polysemy, and the prominent concepts in literary and academic texts. Rare
words are defined with footnotes. The concept vocabulary words are presented in relation to
other words.

Forging connections among related words, as opposed to teaching the words individually,
allows students to approach new words with confidence and knowledge.

Word Networks

Also known as concept maps or word nets, word networks—a technique frequently used in
myPerspectives—are graphic organizers that assist students in grouping words. They also
help students focus on essential attributes, qualities, or characteristics of a word’s meaning,
which can vary depending on the type of word.

Vocabulary word networks will enable students to learn, use, and retain many useful words
related to a particular concept. In addition, generating vocabulary in this way can help
students appreciate the subtleties of an author’s word choice and evaluate the effectiveness
of an author’s style.

Using vocabulary word networks also helps students choose more precise words when they
write and edit. When students discuss a unit theme, they can choose from a variety of related
words, each with its own connotation, to create a word network. Word networks are also
useful as students write responses to texts and participate in unit performance assessments.
A unique form of word network involves students collecting words that collocate (occur side-
by-side).

Words in Context

Students consistently encounter concept vocabulary in multiple contexts using
myPerspectives. The following activities foster multiple exposures to words in context:
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®* Finding Sentences in Text. Exercises help students locate sentences that use new
vocabulary, or students identify sentences where word choice truly influences the
rhetorical power or meaning of the text. Locating concept vocabulary in the text is the
center of discussion.

= Writing Sentences with Concept Vocabulary. Students are encouraged to emulate
authors by writing sentences in which the concept vocabulary is used.

®* Finding Sentences in Online Vocabulary Resources. When students are learning new
words, it is useful for them to see the word used correctly in a variety of contexts. Many
online dictionaries provide contemporary and cross-curricular examples to help students
see the words in action.

Numerous application and practice opportunities help students learn to generate the
meanings of unfamiliar words in texts. The vocabulary instruction in myPerspectives develops
students’ confidence and knowledge through gradual release of responsibility. Vocabulary
instruction is designed intentionally to move from teacher’s explicit modeling to guided
practices, followed by independent activities.

During Whole-Class Learning, teachers provide in-depth instruction about words and
vocabulary strategies through resources such as concept vocabulary lists, point-of-use
definitions, pronunciations, and so forth. In the Guided Practice phrase of the cycle, words
are identified for students, but they use strategies to arrive at and confirm meaning.

Then, during Independent Learning, students are on their own—developing self-awareness of
how well they are comprehending and analyzing the text and taking ownership of clarifying
definitions and recognizing word relationships.

Students have numerous opportunities to practice reading and oral fluency with first reads
and close reads that can be completed individually, whole-class, or within peer groups.

Additionally, the QReads strategic intervention program is designed to increase fluency,
comprehension, and background knowledge for middle school and high school students
through short, high-interest nonfiction readings. This research-based program increases
comprehension of complex text with an instructional routine proven to build content area
vocabulary, background knowledge, and fluency at reading levels A to F (grades 2—6).

Culturally Relevant Content

myPerspectives portrays diverse individuals and groups in a variety of settings and
backgrounds. The program has been reviewed and approved for unbiased and fair
representation, and includes a balanced representation of cultures and groups in multiple
settings, occupations, careers, and lifestyles. The program integrates social diversity
throughout its lessons. Because the program is designed to reflect diversity and be relevant
in today’s world, students are exposed multiple perspectives and different selections that are
important for their development as thoughtful and critical thinkers.

SAVVAS

Product Overviews | 49
LEARNING COMPANY



Connecticut Department of Education | CSDE K-8 Model English Language Arts Curriculum

Working with respected academic and research experts, Savvas developed the program to
meet the following objectives:

= Integrating multicultural experiences into content so students see themselves as part of
what is valued in the school’s curriculum

= Fostering self-esteem and greater academic achievement for students with diverse
backgrounds

=  Empowering students to reach their full potential as responsible citizens in a democratic
society

=  Reducing prejudice by showing multicultural relationships and people from diverse
backgrounds working, interacting, and living together

Students are exposed to multiple perspectives and timeless themes that are important for
their development as thoughtful and critical thinkers. Texts were chosen based on criteria
such as literary merit, author’s craft, themes, gender and cultural representations and
experiences, insights, readability, and diversity. The myPerspectives Table of Contents and
balance of contemporary and classic selections are a reflection of teacher and student
engagement research.

Text-Dependent Questions

myPerspectives questions are rigorous and of high quality. Students will be required to rely
on the text to find the answers. Every main selection is followed by post-reading questions
and activities in Making Meaning, Language Development, and Effective Expression sections
that require students to read the text closely, write, and practice speaking and listening. The
maijority of questions that follow the selections are text-dependent questions that will require
students to search the text to find the answers. Questions and the majority of writing activities
are highly text dependent and prompt students to provide text evidence. Writing assignments
are supported with systematic guidance and well-defined criteria for success.

= All questions and the majority of writing activities are highly text dependent and require
students to provide text evidence. Each question requires students to analyze the text,
make valid claims, and reply using evidence from the text. Language (grammar and
vocabulary), writing, speaking and listening, and writing activities that follow each
selection also serve to enable students to make critical connections with the texts.

= Analyze the Text questions in the Teacher’s Edition provide Norman Webb’s Depth of
Knowledge (DoK) levels to provide support for helping students develop higher order
thinking and achieve cognitive depth.

= Performance Task and Performance-Based questions all require higher level thinking
responses so that students are making connections, applying concepts, synthesizing
information, critiquing perspectives, taking and defending a position, and analyzing in
order to demonstrate their learning
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= At the end of unit in the Performance-Based assessment, students are required to
complete a substantive writing assignment focused on the thought-provoking theme or
topic they have explored throughout the unit. The assignment requires students to draw
extensively on text evidence and to synthesize the evidence into a significant conclusion
about unit topic.

= Additional information on preparing students for Text Dependent Analysis and Evidence-
Based Selected Responses provided in the attachments.

Helping Students to Make Text Connections

Following each selection are literary analysis questions and close reading activities that help
students with Making Meaning, Language Development, and Effective Expression. Each
question requires students to analyze the text, make valid claims, and reply using evidence
from the text. Language (grammar and vocabulary), writing, speaking and listening, and
writing activities that follow each selection enable students to make critical connections with
the texts.

Reading and Writing Connection

In myPerspectives, culminating tasks connect assessment with learning in the texts. Reading
and writing are integrated to create an effective instructional approach that uses both
activities to develop literacy skills. From the Essential Question and unit topic to reading an
array of literary and informational texts and responding through writing or speaking activities,
students develop literacy skills, increase their language proficiency, and build knowledge.

As students read, they are exposed to a variety of authors’ craft. When they write or discuss
their own perspectives throughout the unit, they can choose how to express themselves
because of their exposure to different writing from their reading. Students use their Evidence
Log notes to record their thinking and gather vocabulary words within their Word Network.
This integrated approach helps students use their thoughts and words to inform their
discussions and writing.

Writing performance tasks are not typical writing process activities that focus on instruction
that teaches students to write. Instead, tasks go beyond the main focus of each performance
task by asking students to demonstrate their learning and support their understanding,
analysis, and claims with textual evidence gathered in their Evidence Log. Students must
also demonstrate application of proper grammar conventions, use of acquired academic and
concept vocabulary, and insight or knowledge gained from their readings.

Performance tasks in each myPerspectives unit include a writing performance task and a
speaking and listening performance task that can be completed individually or collaboratively.
Students focus on writing, speaking, and listening to help develop critical skills that build
toward end-of-unit performance-based assessment.
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Performance tasks and performance-based questions require higher-level thinking
responses, so students demonstrate learning through making connections, applying
concepts, synthesizing information, critiquing perspectives, taking and defending a position,
and analyzing text.

Students complete a substantive writing assignment focused on the thought-provoking theme
or topic they have explored throughout the unit. Students are required to draw extensively on
text evidence and to synthesize the evidence into a significant conclusion about unit topic.

In addition, the whole-class performance task includes a comprehensive writing process
workshop with explicit instruction on the unit’s featured writing mode, models, and a focus on
conventions. Students learn the following writing process:

1. Analyzing a writing model, including the elements of the model and academic vocabulary

2. Prewriting and planning, focusing on ideas, gathering evidence, and connecting across
texts

3. Creating a draft, presenting evidence, organization, language development, and using
descriptive details

Evaluating a draft and revising for purpose, organization, evidence, and elaboration
Editing and proofreading for conventions and accuracy

Publishing and presenting

N oo o &

Reflecting on what was learned while writing the essay, improvements that can be made,
and relevance or connections to the student’s own learning or experiences

Strategies and learning routines in myPerspectives help students understand texts and apply
their knowledge so they become confident learners. Integrated literacy instruction and
strategies help students make meaning of texts, develop language skills, express themselves
effectively, and build content knowledge:

®=  For each selection, students complete Making Meaning activities through first- and close-
read routines and by analyzing author’s craft and structure.

= Students also complete Language Development activities with concept vocabulary and
conventions practice tasks.

= Effective Expression activities provide students with opportunities to share their learning
through written and oral projects.

Opportunities for evidence-based discussions and writing about texts is prevalent throughout
myPerspectives. The program embraces the social nature of learning and uses the power of
collaboration (because students learn best by doing things and working with others) to
engage students and help them to make connections to what they are learning. Students
engage in activities that inspire thoughtful conversation, discussion, and debate. They listen
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to the perspectives of their peers through discourse and collaboration and learn to formulate
and defend their own opinions with evidence-based reasoning.

Writing Instruction and Grade-Level Standards

myPerspectives provides many opportunities for students to express, clarify, justify, interpret,
and represent their ideas; and respond to peer and/or teacher feedback orally or in written
form as appropriate. The program verifies students can practice and perform by providing
substantial scaffolds and supports to help them be successful.

Writing is prevalent throughout the program with practice opportunities for every selection so
students are writing daily and weekly. Evidence Log notes help students develop a habit of
quick notetaking that they can expand on and cite evidence in formal writing prompts
presented after the selections. Performance tasks that require writing are also available at the
end of each whole-class and small-group section.

Text selections in myPerspectives are accompanied by one or more writing assignments,
most of which fall within the three key writing modes—narrative, informational, and
argumentative. Students are expected to analyze and reflect on the text and to support all
responses with text evidence. Performance tasks that require writing are also available at the
end of each whole-class and small-group section.

Student writing opportunities include the following:

= Writing to Learn activities include Quick Writes, Evidence Log, Research to Clarify and
Explore, and First Read prompts that help students organize thoughts, learn content,
connect ideas about the text, and deepen understanding. Students write to confirm what
they know and do not know. Writing activities document student learning and show
evidence of student growth in writing ability and shifts in perspective from where a
student started.

=  Writing to Sources activities require students to draw evidence from the text.

= Writing Process activities include explicit instruction on the unit’'s featured writing mode,
models, and a focus on conventions.

=  Writing to Different Modes activities are introduced with the Launch Text in one of the
three modes of writing—narrative, informative, or opinion—so students have a model to
refer to for performance tasks and performance-based assessments. Units include
instruction on the other modes of writing because they build on each other.

=  Writing for Assessment activities require students to incorporate all the skills and
strategies they have learned in the unit with an end-of-unit performance-based
assessment. Students see that writing is not an outcome of learning but part of the
learning process.
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The Toolkit in the Student Edition features writing models with annotated exemplars to show
students the elements of effective writing, including the use of text evidence to support
claims. Students can also use the grammar handbook in the Toolkit for quick reference.

For additional practice, EssayScorer is available online with prompts for each mode of
writing. Student essays are automatically scored with overall feedback and in most cases,
feedback on the six traits of writing—ideas, organization, voice, word choice, sentence
fluency, and conventions (mechanical correctness).

Models and Exemplar Writing Resources

The Launch Text at the beginning of each unit is a mentor text and serves as a model of
writing for students to refer to for the unit-focused writing mode. In addition, writing models in
the Student Edition Tool Kit provide exemplar writing with annotations to show students the
constituent elements of effective writing, including the use of text evidence to support claims.

myPerspectives writing assignments require students to write to specific tasks, purposes, and
audience and focuses on writing within different writing modes.

Opportunities to practice writing are provided in the Summary, Quick Writes, Comparing
Texts, and Writing to Sources unit features. In the Performance Task Writing Focus, students
are given a writing prompt that outlines expectations on the task. Students analyze and
reflect on the texts read and cite evidence from the texts to support their writing while
structuring their essay in one of the main writing modes.

Writing to the Different Modes is introduced with the Launch Text in one of the three modes
of writing—argumentative, informative/explanatory, or narrative—so students have a model to
reference for the performance task and the performance-based assessment. In addition, the
unit includes instruction on the other modes of writing since they build on each other.

Writing Tools

= Interactive Graphic Organizers are embedded throughout the Interactive Student
Edition and more than 44 additional graphic organizers are available in myPerspectives+

= EssayScorer is an online tool that provides immediate and automatic feedback so
students can revise and improve their writing. EssayScorer is available for the Writing
Performance Task prompts and additional prompts for writing practice. Teachers can
assign writing prompts aligned to the Writing Performance Task, additional stand-alone
prompts, or create their own. Students get writing feedback with instruction and examples
so they can revise and improve their drafts before submitting their final essay.

= Blackboard SafeAssign Plagiarism Checker tool allows teachers to quickly check
student work for proper citation and pulls from a large, frequently updated database of
academic papers and the Internet.
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= Rubric Scoring is built into Savvas Realize and lets teachers quickly score student
essays. In addition, an Interactive Writing Rubric provides students with guidance as they

write.

Writing Rubrics

Rubrics are available to help with setting student expectations and for scoring student work
and performance. These student-friendly rubrics are written in language that students can
understand and contain clearly defined expectations for student scores. Rubrics within the
Student Edition for each Performance-Based Assessment break down expectations for
student writing based on four-point scale for Focus and Organization, Evidence and
Elaboration, and Conventions. These are available for each Performance-Based Assessment

and writing mode.

The following additional editable rubrics can be downloaded and easily customized for other
modes writing (available in four- and six-point) and are on Savvas Realize within
myPerspectives+: Argument, Autobiographical/ Biographical Narrative, Cause-and-Effect,
Descriptive, Informative/ Explanatory, Multimedia Report, Narrative Explanation, Persuasive,
Problem-and-Solution, Research, Response to Literature, Short Story, Summary, and Writing

for Assessment.

Embedded Grammar Instruction

As shown in the following figure, instruction and practice in grammar and English language
conventions are found throughout the myPerspectives program. Lesson Planning pages in
the Teacher’s Edition before every selection show the skills covered. Students can use the
grammar handbook in the Student Edition Toolkit for quick reference.

myPerspectives

Embedded Grammar Instruction

Following each text, grammar concepts are
taught with language development activities. This
feature provides instruction; modeling; practice;
and speaking, reading, and writing application of
targeted grammar concepts directly from the texts
students are studying.

Writing to Sources assignments in effective
expression that follow language development
activities provide an immediate opportunity to
apply the grammar concept that has just been
taught.

myPerspectives+ features a Conventions Center
with language support and instruction for students
and teachers. Teachers can assign tutorials and
interactive whiteboard lessons, or students can
work at their own pace.

Concept vocabulary, word study, and
conventions appear after every selection and
provide additional opportunities for students to
study and apply grammar and style concepts.
Students explore the diction and style within each
text in the set, and they examine texts for the
author’'s command of grammar.

Performance tasks include a language
development feature that explores author’s craft
and style and highlights grammar concepts for
immediate use in the performance task
assignment.

Each assessment in the program requires
students to examine and apply grammar concepts
in their written and oral responses.

SAVVAS

LEARNING COMPANY

Product Overviews | 55




Connecticut Department of Education | CSDE K-8 Model English Language Arts Curriculum

Embedded Grammar Instruction. Grammar and writing instruction in myPerspectives
meets state standards for the appropriate grade levels.

Support and Strategies for Teaching Vocabulary

myPerspectives provides comprehensive support for teaching vocabulary and includes
context, strategies, and practice. Students encounter and develop an understanding of
figurative language, word relationships, and nuances in word meaning as they read each text,
encounter works, and expand their vocabulary.

Each unit in myPerspectives focuses on a set of academic vocabulary words that are related
to the unit's Essential Question. These words are revisited throughout the unit. Additional
concept vocabulary words appear in the close reading activities that follow each text.
Students are required to use these terms in post-reading activities.

High-utility selection vocabulary is also taught in conjunction with each text. Before each
reading, students are presented with a listing of selection vocabulary. Students are
encouraged to rate their understanding of the words before encountering them in context.
After the selection, students are prompted to work with the words through written activities,
enabling them to show understanding word meanings in different contexts. Students receive
instruction and practice in word roots and affixes, synonyms and antonyms, and analogies.
Instruction is directly related to vocabulary used in the texts under study.

Students are specifically reminded to practice learning vocabulary with Word Network
strategies that help them learn similar words in clusters. Language Development activities
after each selection require students to practice concept vocabulary introduced before the
selection and used throughout the reading. Students are also provided an opportunity to
complete a Word Study activity that explores the roots of words. This helps develop their
ability to understand and use critical vocabulary words in their responses and writings.

Integration of Speaking and Listening

In myPerspectives, structured standards-based speaking and listening opportunities foster
students’ abilities to effectively engage in collaboration and presentation tasks. The program
provides the following opportunities for students to engage in speaking and listening:

= Adiscussion prompt at the beginning of the unit introduces the essential question.

= Speaking and listening activities after each selection encourage students to engage in
academic discussions that springboard from the text. Students are provided with
guidelines for taking part in collegial discussions and directed to cite textual evidence as
they discuss each work.

= Media selections in the program such as interviews, film, audio, podcasts, newscasts etc.
require students to listen and respond to the questions and tasks.

= Discussion activities appear in conjunction with each text. The discussion prompts are
designed to verify that all students participate fully in exploration of the texts under study.
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= Speaking and listening assignments after each unit are standards-based, and include
speaking and presentation guidelines and/or rubrics for listening and for evaluating the
performance of the student themselves or others in the class.

= Unit Goals within whole-class and small-group learning provide opportunities for
monitoring student speaking and listening skills.

= Listenwise assignments require students to carefully listen to audio podcasts or
recordings of a public radio story and respond to discussion questions and make
connections to the unit topic.

e Materials provide a language framework, strategies, and structures for students
participation in academic conversations.

Engagement and Collaboration Strategies

In myPerspectives, structured standards-based speaking and listening opportunities foster
students’ abilities to effectively engage in collaboration and presentation tasks. The program
provides the following opportunities for students to engage in speaking and listening:

= Adiscussion prompt at the beginning of the unit introduces the essential question.

= Speaking and listening activities after each selection encourage students to engage in
academic discussions that springboard from the text. Students are provided with
guidelines for taking part in collegial discussions and directed to cite textual evidence as
they discuss each work.

= Media selections in the program such as interviews, film, audio, podcasts, newscasts etc.
require students to listen and respond to the questions and tasks.

= Discussion activities appear in conjunction with each text. The discussion prompts are
designed to verify that all students participate fully in exploration of the texts under study.

= Speaking and listening assignments after each unit are standards-based, and include
speaking and presentation guidelines and/or rubrics for listening and for evaluating the
performance of the student themselves or others in the class.

= Unit Goals within whole-class and small-group learning provide opportunities for
monitoring student speaking and listening skills.

= Listenwise assignments require students to carefully listen to audio podcasts or
recordings of a public radio story and respond to discussion questions and make
connections to the unit topic.

Clear Progression of Learning

myPerspectives provides a visible learning progression that is consistent for each unit. The
program consists of six units, each providing multi-genre texts that are topic-based and
driven by an Essential Question. Each unit incorporates the following gradual release
instructional model.
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UNIT INTRODUCTION
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Instructional Model. The myPerspectives instructional model helps teachers gradually
release responsibility to students to encourage their instruction as they strive to become
college and career ready.

Each unit in the program incorporates the gradual release model, which is described below.

Unit Introduction

Each unit opens with an Essential Question, which fosters student learning through
exploration and discussion. Students preview the unit lesson, the performance-based
assessment prompt, and the unit's academic vocabulary. A high-interest launch text is
designed to provoke thought and discussion on the unit topic and assess student knowledge.

Whole-Class Learning

Anchor texts focus on selections with rigorous cognitive load. Teachers present effective
methods to interest students and involve them in interactive experiences with the texts.
Assessment is based on teacher observations, formative activities, selection tests, and a
performance task.

Small-Group Learning

Supporting texts include informational and contemporary selections. Students work
collaboratively in small groups to develop strategies and extend learning. Student groups
have a choice in selecting activities and how they will share their learning. Assessment is
based on teacher observations, selection tests, self-evaluation, and a miniature group project
performance task.
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Independent Learning

Students select one or two texts from an array of four to five texts for independent
exploration. Choice is key to engagement and achievement as students work independently
to close read and analyze the texts. Student understanding is assessed through selection
tests and student use of textual evidence in the activities provided.

Unit Performance-Based Assessment

The performance tasks and practice in the whole group, small group, and independent
sections prepare students for success on the performance-based assessment at the end of
the unit, which builds on the content knowledge, process skills, and learning habits that
students work on throughout the unit.

Assessment

Measuring Progress and Informing Instruction

myPerspectives assessments feature remediation support and interpretation guides to help
teachers provide feedback, modify instruction, and re-teach concepts.

The Teacher’s Edition offers suggestions for remediation and re-teaching that include three
levels of support—core support in the Student Edition, additional on-level support tied to the
reading selection (worksheets on Savvas Realize), and program agnostic practice and re-
teach worksheets to review concepts and skills.

Teachers can use the following assessments to measure student progress and inform
instruction:

= Beginning-of-Year Test assesses standards to be taught during the school year.
Questions are multiple choice, which allows for immediate feedback through data
reporting. Teachers can use this data or an interpretation guide to customize instruction.

= Extension Beginning-of-Year Test assesses standards to be taught during the school
year through a combination of short-response and multiple-choice questions. Short-
response items enable students to more fully demonstrate mastery of standards through
writing.

= Mid-Year Test assesses mastery of standards taught in the first half of the year, allowing
opportunities for automatic and customized remediation.

= Extension Mid-Year Test assesses standards taught in the first half of the year, with
opportunities to remediate. Short-response and multiple-choice questions are included.
Short-response items enable students to more fully demonstrate mastery of standards
through writing.

= End-of-year assessments determine mastery of standards and help place students in
classes for the following school year.
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= Extension End-of-Year Test assesses standards taught through the entire year, with
opportunities to remediate. Short-response and multiple-choice questions are included.
Short-response items enable students to more fully demonstrate mastery of standards
through writing.

=  Performance-based assessments are a compilation of what is expected by the
standards as students use their notes, knowledge, and skills learned to complete a
project. All unit activities are backwards-mapped to the performance-based assessment.

= Next-generation assessments provide additional program agnostic assessments
students can use to practice with technology formats:

o Technology-enhanced items help students practice next-generation formats so they
are prepared to be successful with online interactive testing.

o Sample items mirror those developed for next-generation summative assessments
and include two sets of items. Each set has been individually tailored to reflect the
item types that the two variations of next-generation assessments will include.

o Students encounter various next-generation item types, including evidence-based
selected response, technology-enhanced constructed response, prose constructed
response, selected response, and constructed response.

myPerspectives also features the following assessment types:
= Selection activities can be used to assess student comprehension of content.

= Selection tests help teachers monitor student progress in the reading and language
standards taught through multiple-choice questions.

= Notes in the Teacher’s Edition offer suggestions for formative assessments and unit
introduction activities that can be used as formative checks.

= Performance tasks in each unit include a writing performance task and a speaking and
listening performance task students can complete individually or collaboratively. These
can also be used as preparation for the end-of-unit performance-based assessment.

=  Unit tests allow students to apply standards taught in the unit and provide an opportunity
for teachers to remediate. If administered online, remediation is assigned automatically.

Differentiation Tools and Strategies

Teachers have access to strategies and tools for differentiated instruction throughout the
myPerspectives curriculum, including formative assessments, remediation opportunities, and
reading support for each text. Support suggestions are based on complexity rubrics and give
teachers appropriate differentiation options for all levels of learners, including ELLs, below-
level readers, and advanced students.

The program provides materials, resources, and opportunities to support and accommodate
all learners. From multimedia modal learning with audio, visual, and leveled resources to
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teacher flexibility in grouping students and interactive collaborative projects, all students are
supported in learning. Technology resources and tools allow learning to happen outside of
the classroom and built-in parent/family support, such as Home Connection Letters in English
and Spanish to help guardians stay current on their child’s learning.

Additionally, Savvas Realize customization tools allow teachers to make appropriate
adaptations, accommodations, and modifications to instruction and activities for students.
Teachers can add customized lessons and assessments easily; group students; pull in and
assign out documents, readings, activities, links, and multimedia; and upload their own
resources to the platform.

Differentiating Instruction

myPerspectives is designed to engage all students and motivate them to take ownership of
their own learning through student choice, goal-setting, reflection, media, social collaboration,
a variety of selections that span classic and contemporary texts and consistent learning
routines and behaviors.

Students will encounter consistent unit routines throughout myPerspectives that build in
complexity with the progression of units:

= First-read routines ask students to apply strategies for active reading, understanding, and
thinking.

= Close-read modeling and support shows students how to annotate text; ask questions;
and further explore structure, diction, and author’s craft.

= Using evidence logs, students write down ideas and evidence to describe their thinking.

= Students expand their understanding of words and syntax with language development
activities in concept vocabulary and conventions practice tasks.

= Students engage in discussion, writing, and research about the Essential Question in
each unit.

= Performance tasks give students practice and support on each unit’s featured writing
mode.

= Meeting the Needs of All Learners

=  myPerspectives is designed to engage all different types of students and motivate them
to take ownership of their own learning through use of student choice, goal setting,
reflection, media, social collaboration, a variety of selections that span classic and
contemporary texts, and the promotion of consistent learning routines and behaviors. The
program supports the Multi-Tiered System of Supports (MTSS) framework with
instructional resources. Built-in features are designed to increase student academic
growth and achievement.

= Consistent routines and learning strategies throughout the program help students build
confidence and develop literacy skills as they read complex texts and demonstrate their
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learning. Students have multiple opportunities to engage and interact with content, each
other, and their teacher as they set their own or group goals, use self-evaluation guides,
compile evidence logs, and make choices in selecting their own readings as part of
independent learning activities.

=  Teachers can use the Personalize for Learning notes throughout each selection to
respond to varying student needs, including English language support, strategic (on-level
support), or challenge.

= Additional program materials can be used to help different students populations, including
Accessible Leveled Texts; myPerspectives+ with video tutorials; interactive lessons for
grammar, writing, and research; QReads; Reality Central; interactive sentence combining
activities; and Grammar Grabs.

Intervention Resources

myPerspectives is designed to engage different types of students and motivate them to take
ownership of their own learning through choice, goal-setting, reflection, media, social
collaboration, selections that span classic and contemporary texts, and promotion of
consistent learning routines and behaviors. The program supports the Multi-Tiered System of
Supports (MTSS) framework with instructional resources. Built-in features are designed to
increase student academic growth and achievement.

Consistent routines and learning strategies throughout the program help students build
confidence and develop literacy skills as they read complex texts and demonstrate their
learning. Students have multiple opportunities to engage and interact with content, each
other, and their teacher as they set their own or group goals, use self-evaluation guides,
compile evidence logs, and select their own readings as part of independent learning
activities. Teachers can use the Personalize for Learning notes throughout each selection to
respond to varying student needs, including English language support, strategic (on-level
support), or challenge.

Targeted support in myPerspectives includes Accessible Leveled Texts, English and Spanish
audio summaries that teachers can assign, English language support lessons, Teacher’s
Edition highlighted passages, and additional remediation resources to provide opportunities
for students to practice and learn skills taught in the core program.

Additional myPerspectives+ supplemental resources offer support, remediation, and flexibility
for teachers with grammar tutorials, interactive lessons, and worksheets to help student
access grade-level texts and skills:

= QReads is a research-based program that helps increase student comprehension of
complex text with an instructional routine proven to build content area vocabulary,
background knowledge, and fluency at each student’s reading level:

o Students read increasingly challenging literary and informational content.
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o All students have access through scaffolded instruction.
o Weekly opportunities for close reading and performance tasks are included.
o Students can access a variety of graphic organizers and rubrics.

= Reality Central is designed to help students who need intensive work in vocabulary,
reading, and writing. Beginning units feature high-interest nonfiction written two to three
levels below grade level. Later units are written to one to two levels below grade level.

= Every Teacher’s Toolkit includes strategies and minilessons focused on reading, writing,
critical thinking skills, vocabulary, grammar and spelling, listening and speaking, and
newcomers.

= Reading Street Sleuth (also available in Spanish) provides weekly selections to help
students have success with complex text:

o Selections are short, with higher, grade-level readability.

o Students read increasingly challenging literary and informational content.

o All students have access through scaffolded instruction.

o Weekly opportunities for close reading and performance tasks are included.

= Students can access a variety of graphic organizers and rubrics.

Assistive Technology Support

myPerspectives on Savvas Realize, the digital platform for the program, includes built-in
accessibility features for content and design. As shown in the following figure, students can
use the following technology to choose how content is presented:

= Layouts and page features allow students to easily adjust page view, font size, and
images for optimal viewing.

=  Students can adjust colors and background colors using built-in manufacturer settings or
built-in browser settings (such as brightness of tablets, dimming of screens, color of fonts,
and background color).

=  Text-to-speech tools and software can be used.
= Videos feature English captions that can be turned on or off as needed.
®=  Grammar tutorial videos include full or partial texts.

= Digital resources such as assessments and worksheets can be printed for student use.

myPerspectives provides assistive technology-ready content that enables a variety of
assistive technology software to run in the background. Support includes text-to-speech and
on-screen keyboarding. Different content formats are being tested on specific devices.
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Technology Support on Savvas Realize

Instructional materials on Savvas Realize include the following navigation features:

= Non-text navigation elements such as buttons, icons, and arrows can be adjusted in size
using eText page view controls and built-in or browser options on devices in use.

= Navigation elements are keyboard navigable.

= Navigation information from the Accessible Student Edition can be sent to refreshable
braille displays.

Support for English Language Learners

myPerspectives serves the needs of ELLs at the emerging, expanding, and bridging levels.
Various types of print and online support can be used to meet individual needs for students.

The program offers suggestions for scaffolding instruction to help teachers accommodate
ELLs at all language levels, including Personalize for Learning notes, formative assessment
If/Then notes, Text Complexity Rubrics, and Accessible Leveled Texts.

Supplemental materials are also available to support multilingual learners. These materials
include a Teacher’s Toolkit for ELLs and Reading Street Sleuth (in English and Spanish) for
help with complex text. The Student Edition features audio summaries in English and
Spanish. Personalize for Learning notes appear in selections that focus on ELLs. Videos,
which are core to the program, provide English captions that can be turned on or off, as
needed. Glossary terms are defined at point of use, including English audio for all terms and
Spanish audio for select terms (digital).

The program includes an embedded interactive Student Edition glossary in English and
Spanish, plus nine additional languages—Arabic, Filipino, Hmong, Korean, Punjabi, Russian,
Simplified Chinese, Traditional Chinese, and Vietnamese.

= Spanish resources are teacher-facing and assignable, and include the following
= Translations of the texts/media in Peer-Group and Independent Learning

= Point-of-use multilingual glossary (audio and text) in the Interactive Student Edition and
the Print Student Edition

= Home Connection Letter (English/Spanish) for each unit
= Spanish Audio summary for each selection
= Spanish Grammar Worksheets

= Realize Navigation and Directions Spanish settings

The Interactive Student Edition works with Google™ Translate, which can translate into more
than 100 languages, including Vietnamese and Tagalog. The text can be read to students in
more than 40 different languages using a text-to-voice audio reader.
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Support for Students with Special Needs

myPerspectives is designed to optimize learning for all students. The program adheres to the
Universal Design for Learning (UDL) framework for providing multiple means of
representation, multiple means of action and expression, and multiple means of engagement.
Digital tools and features on Savvas Realize provide content accessibility of content for all
students.

Materials, resources, and activities support and accommodate students with special needs.
From multimedia modal learning with audio, visual, and leveled resources to teacher flexibility
in grouping students and interactive collaborative projects, all students are supported in
learning. Technology resources and tools allow learning to happen outside of the classroom.
Parent and family support built into the program, such as Home Connection Letters in English
and Spanish for each unit, help guardians keep up with what their child is learning.

In addition, Savvas Realize customization tools allow teachers to make appropriate
adaptations, accommodations, and modifications to instruction and activities. Teachers can
add customized lessons and assessments; group students; retrieve and send documents,
readings, activities, links, and multimedia; and upload their own resources into Savvas
Realize.

Enrichment Opportunities for Gifted Students

myPerspectives provides instruction and materials to enrich student learning. In the
Teacher’s Edition, Personalize for Learning Notes provide support to extend learning for
advanced students.

In addition, teachers can assign additional projects and activities for enrichment and
independent student work with myPerspectives+, which includes a digital library of more than
140 full-length novels and additional trade book lessons and assessments. To promote self-
directed learning, many of these resources are available for students to work through at their
own pace.

Parental and Home Resources

Digital access to myPerspectives is provided through Savvas Realize. Access is browser-
based, so program materials are available for students to use at home. Students can practice
at home with activities aligned to the program, allowing them to work independently or involve
parents, guardians, or others in their learning.

Offline Access

The myPerspectives Student Edition is available offline as downloadable PDFs for students
to work at home, even without an Internet connection. Offline access to the interactive eText
is available on an app for Windows 10, iOS, and Chromebook devices. Synchronization is
provided for Windows, iOS, and Chrome mobile apps. The Realize Reader app allows for
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downloading the entire interactive Student Edition or just units, and student work is
synchronized.

Ongoing Practice Activities

myPerspectives features activities for ongoing practice in class or at home via Savvas
Realize. Students have access to more than 140 full-length eBooks; grammar tutorials;
vocabulary exercises; interactive writing and research lessons; and other tools to help with
mastering skills, concepts, and standards.

Home Connection Letter

Parent and family are support built into the program. Home Connection Letters for each unit
in English and Spanish, help guardians keep up with what their child is learning. The letter
provides the following summary for parents and guardians:

= Unit topic and Essential Question with suggested talking points

= Selection titles, authors, and genres that will be read

= Performance tasks and performance-based assessments

= Standards covered in each unit

In addition, Savvas provides a robust Parents’ Corner with resources and support, including

user’s guides, help topics, tips, and how-to videos. This site is open to all parents and
guardians and is available at https://parents.savvas.com/.

Research

myPerspectives materials incorporate evidence-approaches, strategies, and resources to
help all learners access content and develop critical literacy and communication skills
required for college and career readiness. This is achieved through the program’s student-
centered design, gradual release instructional model, relevant texts, purposeful tasks, built-in
differentiated instruction and scaffolding, guidance, support, and evidence-based instruction.

A significant amount of research informed the myPerspectives’ pedagogy, unit structure, and
approaches to learning. During program development, research activities included
collaboration with educators in focus groups, teacher advisory boards, usability testing, and
teacher feedback.

For details about the myPerspectives research base, efficacy research, and outside
evaluation in general, please see the following links:

=  myPerspectives ESSA Evaluation Brief on State Assessments: This QED report that
shows how myPerspectives meets the “Moderate” evidence criteria for the Every Student
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Succeeds Act (ESSA). ESSA emphasizes four levels of evidence-based approaches that
have demonstrated a statistically significant positive effect on student outcomes. The
levels—strong, moderate, promising, and evidence that demonstrates a rationale—are
defined by research study design.

=  myPerspectives Research Base. myPerspectives is founded on research and employs an
evidence-based learning model. The program is designed to drive student-centered
learning, foster student engagement and ownership, and facilitate the development of
independent reading, writing, speaking, and listening skills by integrating the following
research-based concepts:

o Student-Centered Learning. myPerspectives encourages student ownership of
learning with a gradual release instructional model. Each unit is made up of whole-
class, peer-group, and independent learning that helps students develop
transferable skills and strategies such as critical reading, writing, speaking, and
listening. Students work in real-world learning environments of large groups and
smaller teams as well as independently.

o Supporting the Role of Collaborative Educators. Teachers receive the tools they
need to support student learning while allowing students to maintain a level of choice
and freedom in their literary pursuits.

o Generative Vocabulary. Close reading activities at the end of each selection ask
students to analyze the author’s craft and structure. Language development activities
provide a foundation that promotes students’ ability to comprehend increasingly
complex texts.

o Integrated Writing. Text selections are accompanied by one or more writing
assignments, the majority of which are text-dependent and require students to draw
evidence from the text.

o Differentiated Support. Teachers have access to strategies and tools for
differentiated instruction throughout the myPerspectives curriculum, including
formative assessments, remediation opportunities, and reading support for each text.
Support suggestions, based on the complexity of rubrics, give teachers appropriate
differentiation options for all levels of learners, including English learners, below-level
readers, and advanced students.

=  myPerspectives Summative Field Study Results. An efficacy study in 2016—2017 showed
that myPerspectives helped students achieve statistically significant gains in reading
comprehension and language use achievement on the Measure of Academic Progress
(developed by Northwest Evaluation Association) after one year of program
implementation.

=  EdReports. The previous edition of myPerspectives was evaluated by EdReports and
received “All Green” scores. The program fully meets the expectations of EdReports’
alignment to Gateways 1, 2, and 3 for (Text Quality, Building Knowledge, and Usability)
criteria. The new 2025 edition is being evaluated and results will be posted in the
upcoming year.
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Program Authors

myPerspectives is informed by a team of authors/experts whose experiences working with
students and study of instructional best practices have positively impacted education. White
papers from the authorship team can be accessed at www.Savvas.com/myPerspectives-
authors.

Digital Resources

Savvas Realize, our online platform that provides digital delivery for myPerspectives, features
a range of technology resources to guide and engage students. The available tools give
teachers flexibility to use a digital, print, or blended format in their classrooms and to modify
content.

Millions of students and teachers nationwide use Savvas SAVVAS -
Realize for engaging and immersive learning re a I Z em
experiences. It supports eight of the 10 largest school

districts in the country. Furthermore, the platform is the winner of the Tech & Learning 2021

Award of Excellence for Best Remote and Blended Learning Tools for grades K-12. For more
information about this award, visit https://www.savvas.com/index.cfm?locator=PS3gWk.

Savvas Realize is accessible through the common browsers found in most school settings
and is compatible with Chrome™ OS devices.

Resources for Teachers

Teachers can use Savvas Realize to manage their classrooms; create assessments; access
data; and personalize learning with multimedia features, assessments, and discussion
boards. Program-specific resources, flexible agnostic resources, and assessments are
available in one location for easy lesson planning and presentation.

To meet the needs of the students in their classroom, teachers can customize or rearrange
content, upload their own content, add links to online media, and edit resources and
assessments. Detailed mastery, usage, and progress reports help teachers target their
instruction to improve student outcomes.

Teachers can use the following platform features to enhance their instructional materials:

= Versatile search tools help teachers search by keyword, skills, or topic. Teachers can
quickly find lessons, lesson plans, and instructional resources.

= With customizable curriculum options, teachers can reorder the table of contents,
upload files and media, add links, and create custom lessons and assessments.

= Using the class management tools, teachers can create classes, organize students by
groups, and create assignments targeted to groups, individual students, or the entire class.
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= Teachers have real-time access to student and class data showing mastery on
assessments, overall progress, and the length of time students spend on assessments.

Professional learning videos on Savvas Realize include lesson previews; teaching strategies;
and differentiation support for special education students, ELLs, and students above or below
grade level.

Student Features

For students, the interactive features on Savvas Realize are designed to promote learning
and engagement with content through interactive exercises, personalized practice and
feedback, animation, games, and videos. Technology-enhanced items allow students to
experience next-generation assessment formats, including drag-and-drop, fill-in-the-blank,
open response, on-screen tools, and tables.
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Savvas Realize System Requirements

The following figure shows operating system and browser requirements for Savvas Realize.

Savvas Realize System Requirements

Operating Systems Browsers

Microsoft® Windows® 10 Edge 90, Firefox® 88, and Chrome 90
Mac® OS 10.15 Safari™ 13, Chrome 90

Apple® iPad OS 13.7 (iPad 5th Generation and | Safari

later) Safari

Qﬁglg(zlrl;’ad OS 14.5.1 (iPad 5th Generation Chrome 89

Android™ 10x devices (768 pixels or larger) Chrome 90

Chrome OS devices

Devices

Savvas Realize is built in HTML5, which allows students and teachers to access content on
desktops and tablets. Apple iPad 5th Generation and later and Android Tablets are
supported.

The platform also supports Chrome OS devices and Android devices that have widths 768
pixels or larger, running on Lollipop 10.

Internet Connection

For Internet use, we recommend the following bandwidth:

= School: The Savvas Realize application is a modern web application; the user’s web
browser will cache Savvas Realize for 30 days or until a new version becomes available.
An estimated average of 12 megabytes of data is transmitted per student per day, based
on a student usage session of seven page hits and one content item downloaded.

®* Home: Broadband should be through cable modem, Digital Subscriber Line (DSL), or
another high-speed Internet connection. Users should check web cache settings. When
properly configured, web caching may result in improved performance.

Providing Favorable, Effective Usage. Savvas Realize system requirements are designed
to deliver a reliable user experience for students and teachers.

Learning Tools Interoperability

Savvas Realize is IMS certified and an LTI 1.2 Thin Common Cartridge provider. We can
provide content interoperability with most third-party learning management systems.
Additionally, we can provide LTI-A 1.3 integration with Canvas.

Systems Integration with Savvas EasyBridge

Savvas EasyBridge offers a variety of solutions to help teachers roster classes, perform bulk
uploads, and even provide single sign-on (SSO), depending on your needs and technology
readiness.
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Savvas EasyBridge Plus can provide nightly automatic roster synchronization with SSO
integration from and Student Information System (SIS) with a Security Assertion Markup
Language (SAML) 2.0 Identity Provider, which is also established by the customer. Our
integrated solution allows the management of user and class roster data to occur within your
SIS and synchronize it into the Savvas digital learning platforms.

An SSO user experience allows students, parents, and teachers to have centralized, easy
access to all of their curriculum resources and reports through one username and password.

Savvas EasyBridge offers the following benefits:

= Each teacher can save more than 50 hours per year in managing classes and rosters on
one digital platform.

= Administrators save an average of three weeks or more per year without having to
manage multiple rosters for SIS and learning platforms.

= Savvas EasyBridge eliminates the need for bulk uploading to multiple learning platforms,
saving time.

= Early research shows that districts that integrate their data on average have 10 percent
more active users than districts that do not integrate.

= Integrations remove barriers of entry and promote and enable fidelity of use, which, in
turn, improves the efficacy and outcomes for learners.

®= Using a single source for roster sharing and synchronization preserves data accuracy
and consistency.

The Savvas EasyBridge family of offerings makes it easy for Savvas customers to update
class rosters across their SIS and different Savvas learning management systems. Standard
services are provided at no additional charge and are included in your Savvas product
adoptions.

With its cross-platform roster sharing capabilities, Savvas EasyBridge Basic drastically
reduces time spent updating roster data across multiple learning platforms. Administrators
only need to upload class rosters once to see them reflected across all of the designated
Savvas learning platforms.

Teachers can make roster changes and see them reflected across platforms. The
EasyBridge Basic solution provides centralized customer administrator tools for managing
user accounts and uploading classes and rosters.

With its nightly automated roster synchronization capabilities, Savvas EasyBridge Auto brings
together essential student information in one place so you spend less time managing class
rosters and more time teaching. Enroliment data automatically flows from your SIS to
designated Savvas learning platforms so you always have access to the most accurate, up-
to-date student information.

SAVVAS
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In addition to the automatic roster synchronization provided with Savvas EasyBridge Auto,
Savvas EasyBridge Plus further helps provide districts with easy access to student
information through single sign-on where students and teachers only need to remember one
set of credentials. Users can easily move between systems without re-entering their
username and password.

Savvas follows IMS Global Learning Consortium standards to enable better digital learning
experiences. Savvas is a contributing member of the IMS Global Learning Consortium and
active in the Learning Tools Interoperability® (LTI) and Learning Information Services (LIS)
OneRoster working groups. We have made significant investments to our K—12 solutions to
support continued interoperability. Savvas Realize is an LTI Certified Tool Provider ( v1.2 and
1.3 LTI-Advantage with Canvas), while Savvas EasyBridge supports LIS OneRoster CSV
files.

Savvas Realize supports Active Directory Federation Services (ADFS), Google™, and SAML
2.0. If a district implements EasyBridge Plus, the EasyBridge SSO link can be placed in the
Clever portal.

The Savvas Implementation Services team will help the district with EasyBridge options to
assess its system’s readiness and with the overall installation and set-up process.

Savvas Realize is a cloud-based application. The system is hosted in Amazon Web Services
(AWS) data centers, as defined by the AWS Security Whitepaper at
https://d0.awsstatic.com/whitepapers/aws-security-whitepaper.pdf.

Demo Account on Savvas Realize

For a more in-depth review of myPerspectives, we have created a specific demo account on
Savvas Realize™, our digital learning platform. In addition to details about the
myPerspectives program, the demo account showcases the power of the Savvas Realize
platform, myPerspectives’ digital resources, and its online tools.

Please use the following credentials to access the myPerspectives
demo account®.

1. Go to www.SavvasRealize.com

2. Click “Sign In”
3. Enter the following username: CTCOREPrek-3
4

Enter the following password: Savvas2022 *Password is case sensitive
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Publisher’s Resource

T290, T292, T298, T301,
T308-T309

MO,\?:rlnLémt Model Unit Standards _ _
Unit Numbers Lessons Pacing
This is the These are the lessons from
title of the These are the Overarching, Priority, and Sup- These are the publisher’s the publisher’s identified units This is the publisher’s ex-
unit in the porting Standards addressed in the unit. alianed upnits that align with the priority pected number of days for in-
ELA model (Definitions for Standards) 9 ' standards within the model struction.
curriculum. unit.
Unit 1: Overarching Standards:
Character | RL.3.10 By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 2—3 text com-
Analysis plexity band independently and proficiently.
and Mem- | Priority Standards:
oir Writing I"r) "3'3 Describe characters in a story (e.g., their | Unit 1: Plot, T28, T35, T36, T38, T41, | 30 days (25 days instruc-
traits, motivations, or feelings) and explain how T42, T45, T48, T51, T52, T54, | tion; 5 days re-teaching/en-
their actions contribute to the sequence of T62-T63 richment) based on 180
events. Analyze Characters, T160, minutes to 240 minutes per
T166, T167, T169-T171, day.
T174,T178, T86-T87
Unit 2- Retell Texts, T21
Unit 3: Plot, T28, T35, T39, T43, T44,
: T47, T48, T51, T53, T55,
T62-T63, T342-T343, T366—
T367, T370-T371
Analyze Characters, T98,
T107,T109, T110, T112,
T115, T122-T123
Minilesson: Plot: Establish a
Problem, T366
Unit 4: Identify Play Elements, T288,



https://microsite-ct-prod.s3.amazonaws.com/media/courseware/relatedresource/file/NEW_DOC_Definitions_for_O-P-S_Standards.pdf

Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

RL.3.3 Describe characters in a story (e.g., their
traits, motivations, or feelings) and explain how
their actions contribute to the sequence of
events.

(Cont’d)
Digital Resources

Grade 3 Table of Con-
tents>Professional Develop-
ment Center>Comprehension
& Assessment

RL.3.6 Distinguish their own point of view from
that of the narrator or those of the characters.

Unit 4:

Unit5:

Digital Resources:

Distinguishing Viewpoint,
T216, T222, T225, T227,
T229, T231, T235, T237,
T239, T246-T247

Point of View, T212, T219,
T220, T223, T226, T227,
T230, T235, T237, T244—
T245

Table of Contents>Profes-
sional Development Cen-
ter>Comprehension & As-
sessment

RL.3.9 Compare and contrast the themes, set-
tings, and plots of stories written by the same
author about the same or similar characters
(e.g., in books from a series).

Unit 3:

Digital Resources:

Compare and Contrast Texts,
T164, T167, T168, T173,
T177,T192-T193

Respond and Analyze, T178—
T179

Reflect and Share, T200—
T201

Table of Contents>Profes-
sional Development Cen-
ter>Comprehension & As-
sessment

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

Overarching Standards: RF.3.3 Know and apply

grade-level phonics and word analysis skills in decoding words.

Priority Standards:

RF.3.3.c Decode multisyllable words.

Unit 1:

Unit 2:

Unit 3:

Unit 4:

Students have opportunities
to decode multisyllabic words
throughout the text. For
examples, see:

Syllable Pattern VC/CV, T54,
T356

Vowel Digraphs, T220-T221,
T252-T253, T260-T261,
T274-T275, T330-T331,
T424, T428, T432, T440
Diphthongs, T448, T452,
T460, T464

Syllable Patterns, T26, T210—
T211, T219, T229, T234—-
T235, T242-T243, T256—
T257, T312-T313
r-Controlled Vowels, T88—
T89, T112-T113, T120-T121,
T134-T135, T188-T189,
T358, T366

Spell Vowel Teams, T408,
T412, T416, T424, T444

r-Controlled Vowels, T26—
T27, T52-T53, T60-T61,
T128-T129, T342, T346,
T350, T358, T378

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)
RF.3.3.c Decode multisyllable words.

Unit 5:

Digital Resources:

Vowel Patterns, T26-T27,
T54-T55, T62-T63, T76-T77,
T92-T93, T112-T113, T120-
T121, T128-T129, T134—
T135, T188-T189, T348,
T372

Words with Suffix, T150—
T151, T172-T173, T180-
T181, T194-T195

Table of Contents>Resource
Download Center>Spelling
Table of Contents>Profes-
sional Development Cen-
ter>Vocabulary

Overarching Standards: RF.3.4 Read with sufficient accuracy and fluency to sup

port comprehension.

Priority Standards:

RF.3.4.c Use context to confirm or self-correct
word recognition and understanding, rereading
as necessary.

Unit 1:

Unit 2:

Unit 3:

Opportunities exist throughout
Grade 3 to use context clues.
For examples, see:

Context Clues, T156-T157,
T169, T171, T176
Vocabulary in Context, T105,
T110, T240, T305

Context Clues, T148-T149,
T159, T165

Vocabulary in Context, T103,
T228, T288

Context Clues, T154-T155,
T167

Vocabulary in Context, T36,
T106, T175, T276, T228

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

Unit 4:

Unit 5:

Digital Resources:

Context Clues, T148-T149,
T165, T167, T168
Vocabulary in Context, T36,
T101, T106, T160, T226

Context Clues, T148-T149,
T158, T161

Vocabulary in Context, T42,
T103, T162, T229, T232

Table of Contents>Profes-
sional Development Cen-
ter>Vocabulary

Overarching Standards: W.3.4 With guidance and support from adults, produce writing in which the development
and organization are appropriate to task and purpose.

Supporting Standards:

W.3.3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive

details, and clear event sequences.

W.3.3.c Use temporal words and phrases to sig-
nal event order.

Unit 1:

Unit 3:

Digital Resources:

Setting and Sequence of
Events, T349

Develop an Event Sequence,
T402-T403

Draft an Event Sequence,
T386-T387

Table of Contents>Resource
Download Center>Writing
Workshop Peer Evaluation
Rubrics

>Writing Workshop Confer-
ence Notes

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

W.3.3.d Provide a sense of closure.

Unit 1:

Unit 3:

Digital Resources:

Compose a Conclusion, T414

Minilesson: Plot: Plan a Reso-
lution, T370-T371

Table of Contents>Resource
Download Center>Writing
Workshop Peer Evaluation
Rubrics

>Writing Workshop Confer-
ence Notes

Overarching Standards: SL.3.1 Engage effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with diverse partners on grade 3 topics and texts, building on others’ ideas and express-

ing their own clearly

Priority Standards:

SL.3.3 Ask and answer questions about infor-
mation from a speaker, offering appropriate
elaboration and detail.

Unit 1:

Unit 2:

Minilesson: Ask and Answer
Questions, T104, T106, T109,
T116, T132-T133

Reflect and Share: Talk About
It, T78-T79, T334-T335
Listening Comprehension,
T20-T21, T90-T91, T152—
T153, T214-T215, T284—
T285

Reflect and Share: Talk About
It, T70-T71, T316-T317
Listening Comprehension,
T20-T21, T82-T83, T144—
T145, T204-T205, T266—
T267

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

SL.3.3 Ask and answer questions about infor-
mation from a speaker, offering appropriate
elaboration and detail.

Unit 3:

Unit 4:

Unit 5:

Digital Resources:

Reflect and Share: Talk About
It, T78-T79, T318-T319
Listening Comprehension,
T20-T21, T90-T91, T150-
T151 T212-T213, T272-T273

Reflect and Share: Talk About
It, T72-T73, T324-T325
Listening Comprehension,
T20-T21, T84-T85, T144—
T145, T208-T209, T274—
T275

Reflect and Share: Talk About
It, T74-T75, T322-T323
Listening Comprehension,
T20-T21, T86-T87, T144—
T145, T204-T205, T272—
T273

Table of Contents>Resource
Download Center>Speaking
and Listening

SL.3.4 Report on a topic or text, tell a story, or
recount an experience with appropriate facts
and relevant, descriptive details, speaking
clearly at an understandable pace.

Unit 1:

Listening Comprehension,
T20-T21

Plan Your Personal Narrative,
T366

Reflect and Share: Talk About
It, T78-T79, T334-T335
Celebrate and Reflect, T486—
T487

Publish and Celebrate, T454—
T455

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

SL.3.4 Report on a topic or text, tell a story, or
recount an experience with appropriate facts
and relevant, descriptive details, speaking
clearly at an understandable pace.

Unit 2:

Unit 3:

Unit 4:

Unit 5:

Listening Comprehension,
T20-T21

Reflect and Share: Talk About
It, T70-T71, T316-T317
Celebrate and Reflect, T468—
T469

Publish and Celebrate, T436—
T437

Listening Comprehension,
T20-T21

Plan Your Historical Fiction
Story, T350

Reflect and Share: Talk About
It, T78-T79, T318-T319
Celebrate and Reflect, T470—
T471

Publish and Celebrate, T438—
T439

Listening Comprehension,
T20-T21

Reflect and Share: Talk About
It, T72-T73, T324-T325
Celebrate and Reflect, T476—
T477

Publish and Celebrate, T444—
T445

Listening Comprehension,
T20-T21

Reflect and Share: Talk About
It, T74-T75, T322-T323
Celebrate and Reflect, T474—
T475

Publish and Celebrate, T442—-
T443

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

SL.3.4 Report on a topic or text, tell a story, or
recount an experience with appropriat

e facts and relevant, descriptive details, speak-
ing clearly at an understandable pace.

Digital Resources:

Table of Contents>Resource
Download Center>Speaking
and Listening

Supporting Standards:

SL.3.1.b Follow agreed-upon rules for discus-
sions (e.g., gaining the floor in respectful ways,
listening to others with care, speaking one at a
time about the topics and texts under discus-
sion).

Unit 1:

Unit 3:

Unit 4:

Unit 5:

Digital Resources:

My Turn, T390

Listening Comprehension,
T150

Listening Comprehension,
T144, 1274

Listening Comprehension,
T272

Table of Contents>Resource
Download Center>Speaking
and Listening

SL.3.6 Speak in complete sentences when ap-
propriate to the task and situation in order to
provide requested detail or clarification.

Unit 1:

Unit 2:

Unit 3:

Reflect and Share: Talk About
It, T78-T79, T334-T335
Celebrate and Reflect, T486—
T487

Reflect and Share: Talk About
It, T70-T71, T316-T317
Celebrate and Reflect, T468—
T469

Reflect and Share: Talk About
It, T78-T79, T318-T319
Celebrate and Reflect, T470—
T471

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

SL.3.6 Speak in complete sentences when ap-
propriate to the task and situation in order to
provide requested detail or clarification.

Unit 4:

Unit 5:

Digital Resources:

Reflect and Share: Talk About
It, T72-T73, T324-T325
Celebrate and Reflect, T476—
T477

Reflect and Share: Talk About
It, T74-T75, T322-T323
Celebrate and Reflect, T474—
T475

Table of Contents>Resource
Download Center>Speaking
and Listening

Overarching Standards: L.3.1 Demonstrate command of the conventions of standard English grammar and us-

age when writing or speaking.

Priority Standards:

L.3.1.a Explain the function of nouns, pronouns,
verbs, adjectives, and adverbs in general and
their functions in particular sentences.

Unit 1:

Unit 2:

Unit 3:

Unit 4:

Pronouns, T430-T431
Adverbs, T434-T435
Common and Proper Nouns,
TA453, T457, T461, T465

Nouns, T339, T343, T347,
T351, T359, T387, T391,
T395, T399, T407, T412—
T413

Adverbs, T416-T417

Verb Tenses, T389, T393,
T397, T401, T409

Pronouns, T437, T441, T445,
T449

Adverbs, T443, T447, T451,
T455

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.

10




Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

L.3.1.a Explain the function of nhouns, pronouns,
verbs, adjectives, and adverbs in general and
their functions in particular sentences.

Unit 5:

Digital Resources:

Precise Verbs, T288, T289,
T296, T316-T317

Adverbs, T341, T369, T373,
T377, T389, T438-T439
Adjectives, T345, T349, T353,
T357, T365, T438-T439

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

L.3.1.f Ensure subject-verb and pronoun-ante-
cedent agreement.

Unit 3:

Unit 5:

Digital Resources:

Subject-Verb Agreement,
T341, T345, T349, T353,
T361, T365, T369, T373,
T377,T384

Pronoun-Antecedent Agree-
ment, T417, T421, T425,
T429, T437

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

L.3.1.i Produce simple, compound, and complex
sentences.

Unit 1:

Unit 2:

Unit 4:

Unit 5:

Digital Resources:

Simple Sentences, T356,
T361, T365, T369, T377

Compound Sentences, T429,
T433, T437, T441, T449

Compound Sentences, T420
Compound Sentences, T291

Complex Sentences, T393,
T397, T401, T405, T413

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

L.3.2.f Use spelling patterns and generalizations
(e.g., word families, position-based spellings,
syllable patterns, ending rules, meaningful word
parts) in writing words.

Unit 1:

Spelling: Syllable Pattern
VC/CV, T352, T356, T360,
T368

Spelling: Inflected Endings,
T376, T380, T384, T392
Spelling: Base Words and En-
dings, T400, T404, T408,
T416

Spell Words with Vowel Di-
graphs, T424, T428, T432,
T440

Spelling: Diphthongs, T448,
T452, T456, T464

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

L.3.2.f Use spelling patterns and generalizations
(e.g., word families, position-based spellings,
syllable patterns, ending rules, meaningful word
parts) in writing words.

Unit 2:

Unit 3:

Unit 4:

Spell Syllable Patterns, T334,
T338, T342, T350

Spelling r Controlled Vowels,
T358, T362, T366, T374
Spelling: Spell Compound
Words, T382, T386, T390,
T398

Spell Words with Syllable Pat-
terns, T406, T410, T414,
T422

Spell Contractions, T430,
T434, T438, T446

Spell Prefixes, pre-, dis-, in-,
im-, non-, T336, T340, T344,
T352

Spell Abbreviations, T360,
T364, T368, T376

Spell Words with Suffixes, -
ful, -y, -ness, T384, T388,
T392, T400

Spell Vowel Teams o0, ew,
ue, ui, eu, T408, T412, T416,
T424Spell Irregular Plural
Nouns, T432, T436, T440,
T448

Spell r Controlled Words with
ir, er, ur, ear, T342, T346,
T350, T358

Spell Words with the VCCCV
Pattern, T366, T370, T374,
T382

Spelling: Spell Latin Suffixes -
able, -ible, -ation, T390, T394,
T398, T406

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

L.3.2.f Use spelling patterns and generalizations
(e.g., word families, position-based spellings,
syllable patterns, ending rules, meaningful word
parts) in writing words.

Unit 5:

Digital Resources:

Spelling: Words That Are Ho-
mographs, T414, T418, T422,
T430

Spell Homophones, T438,
T442, T446, T454

Spelling Vowel Patterns, au,
aw, al, augh, ough, T340-
T341, 344, 348, 356

Spelling: Vowel Patterns with
ei and eigh, T364-T365,
T368, T372

Spelling Words with Suffix -
en, TT388, T392, T396, T404
Spelling: Spell Words with the
Schwa Sound, T412, T416,
T420, T428

Spelling: Spell Final Stable
Syllables, T436, T440, T444,
T452

Table of Contents>Resource
Download Center>Spelling

Supporting Standards:

L.3.1.e Form and use the simple (e.g., | walked;
I walk; I will walk) verb tenses.

Unit 3:

Digital Resources:

Simple Verb Tenses, T164,
T389, T393, T397, T401,
T409

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

Cont’d)
Unit 1:
Character
Analysis
and Mem-
oir Writing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

L.3.2.d Form and use possessives.

Unit 2:

Digital Resources:

Language & Conventions:
Singular Possessive Nouns,
T387, T388, T391, T395,
T399, T407

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

L.3.2.e Form and use the simple (e.g., | walked;
I walk; I will walk) verb tenses.

Unit 3:

Digital Resources:

Simple Verb Tenses, T164,
T389, T393, T397, T401,
T409

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

(Cont’d)

30 days (25 days instruc-
tion; 5 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Overarching Standards: RI.3.10 By the end of the year, read and comprehend informational texts, including his-
tory/social studies, science, and technical texts, at the high end of the grades 2—3 text complexity band inde-

pendently and proficiently.

Priority Standards:

RI.3.2 Determine the main idea of a text; recount
the key details and explain how they support the
main idea.

Unit 2:

Unit 3:

Unit 4:

Unit 5:

Digital Resources:

Main idea and Details, T34,
T36, T38, T40, T42, T44, T45,
T47, T96, T100, T105, T106,
T108, T124-T125, T282,
T286, T289, T291, T308—
T309, T340-T341, T361—
T362

Summarize Informational
Text, T229, T230, T235,
T236, T252-T253

Main Idea and Key Details,
T99, T102, T104, T108, T109,
T116-T117, T416-T417

Synthesize Details/Informa-
tion, T101, T102, T105, T109,
T124-T125

Evaluate Details, T286, T288,
T290, T297, T314-T315

Table of Contents>Profes-
sional Development Cen-
ter>Comprehension & As-
sessment

Pacing

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

RI.3.7 Use information gained from illustrations
(e.g., maps, photographs) and the words in a
text to demonstrate understanding of the text
(e.g., where, when, why, and how key events
occur).

Unit 1:

Unit 2:

Unit 3:

Unit 4:

Unit 5:

Digital Resources:

Interact with Sources: Explore
the Diagram & Infographics,
T150-T151, T212-T213
Explore Maps, T18-T19
Explore Media, T282-T283
Analyze Text Features, T228,
T230, T231, T233, T235,
T237, T239, T241, T243,
T246, T248, T249, T256—
T257

Interact with Sources: Explore
the Diagram & Infographics,
T18-T19, T80-T81, T142—
T143, T264-T265

Interact with Sources: Explore
the Infographics, T148-T149,
T270-T271

Interact with Sources: Explore
the Infographics, T142-T143

Interact with Sources: Explore
the Infographics, T142-T143
Explore Maps, T84-T85
Analyze Text Features, 35,
T36, T38, T40, T41, T43, T46,
T48, T50-T51, T58-T59

Table of Contents>Profes-
sional Development Cen-
ter>Comprehension & As-
sessment

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

Supporting Standards:

RI.3.1 Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the
text as the basis for the answers.

Unit 1:

Unit 2:

Unit 3:

Unit 4:

Unit 5:

First-read Strategies: Gene-
rate Questions (examples),
T226, T229, T237, T249

Evaluate Details, T96, T100,
T105, T106, T108, T124—
T125

First-read Strategies: Gene-
rate Questions (examples),
T38, T40, T106, T110, T112,
T175, T226, T229, T233,
T237,T241, T299, T303,
T307

First-read Strategies: Gene-
rate Questions (examples),
T224, T226, T230, T232,
T235

Make Inferences, T93, T98,
T100, T103, T105, T107,
T124-T125

Ask and Answer Questions,
T158, T163, T165, T168,
T170, T172, T188-T189
First-read Strategies: Gene-
rate Questions (examples),
T32, T35, T99, T104, T107,
T171, T220, T224, T228,
T232

First-read Strategies: Gene-
rate Questions (examples),

T32, T36, T41, T156, T159,
T165, T167

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

Digital Resources:

Table of Contents>Profes-
sional Development Cen-
ter>Comprehension & As-
sessment

RI.3.3 Describe the relationship between a se-
ries of historical events, scientific ideas or con-
cepts, or steps in technical procedures in a text,
using language that pertains to time, sequence,
and cause/effect.

Unit 1:

Unit 2:

Unit 3:

Cross-Curricular Perspec-
tives: Social Studies, T36,
T39, T40, T43, T50, T55,
T105, T108, T111, T115,
T166, T174, T175, T230,
T235, T238, T245, T301,
T307, T311

Evaluate Details, T208
Analyze Text Structure, T116
Analyze Text Structure, T97,
T99, T101, T102, T104, T107,
T109, T116-T117, T212,
T218, T221, T222, T226,
T229, T230, T238-T239

Cross-Curricular Perspec-
tives: Science, T45, T46
Explore Infographics, T148—
T149, T270-T271

Analyze Text Structure, T227,
T231, T233, T234, T244—
T245

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

RI.3.3 Describe the relationship between a se-
ries of historical events, scientific ideas or con-
cepts, or steps in technical procedures in a text,
using language that pertains to time, sequence,
and cause/effect.

Unit 4:

Unit 5:

Digital Resources:

Cross-Curricular Perspec-
tives: Social Studies, T39,
T47,T100, T102, T108, T160,
T169, T172-T173, T223,
T227, T233, T237, T288,
T295, T298

Analyze Text Structure, T28,
T34, T37, T40, T42, T45, T47,
T49,T56-T57

Explore Infographics, T142—
T143

Analyze Text Structure, T100,
T104, T106, T108, T116—
T117,T152, T158, T161,
T163, T165-T166, T169,
T176-T177

Table of Contents>Book Club:
Trade Books Units 1-5

Table of Contents>Resource
Download Center>Leveled
Reader Booklets

Table of Contents>Profes-
sional Development Cen-
ter>Comprehension & As-
sessment

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

RI.3.5 Use text features and search tools (e.g.,
keywords, sidebars, hyperlinks) to locate infor-
mation relevant to a given topic efficiently.

Unit 1:

Unit 2:

Unit 3:

Unit 4:

Unit 5:

Analyze Text Features, T228,
T230, T231, T233, T235,
T237, T239, T241, T243,
T246, T248, T249, T256—
T257

Explore Infographics, T18—
T19, T80-T81, T202-T203
Conduct Research: Library
Databases, T458-T459

Explore Infographics, T148—
T149, T270-T271

Conduct Research: Search
Engines, T460-T461

Explore Infographics, T142—
T143

Conduct Research: Library of
Congress, T466-T467

Analyze Text Features, 35,
T36, T38, T40, T41, T43, T46,
T48, T50-T51, T58-T59
Analyze Text Structure, T100,
T104, T106, T108, T116—
T117, T152, T158, T161,
T163, T165-T166, T169,
T176-T177

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

RI.3.5 Use text features and search tools (e.g.,
keywords, sidebars, hyperlinks) to locate infor-
mation relevant to a given topic efficiently.

Digital Resources:

Table of Contents>Book Club:
Trade Books Units 1-5

Table of Contents>Resource
Download Center>Leveled
Reader Booklets

Table of Contents>Profes-
sional Development Cen-
ter>Comprehension & As-
sessment

Overarching Standards: RF.3.3 Know and apply

grade-level phonics and word analysis skills in decoding words.

Priority Standards:

RF.3.3.a Identify and know the meaning of the
most common prefixes and derivational suffixes.

Unit 3:

Unit 4:

Word Study: Prefixes, T26—
T27, T54, T58-T59, T66-T67,
T80-T81, T134-T135

Word Study: Suffixes -ful, -y, -
ness, T156-T157, T172,
T174, T180-T181, T188-
T189, T202-T203, T256—
T257

Spell Prefixes, pre-, dis-, in-,
im-, non-, T336, T340, T344,
T352

Spell Words with Suffixes, -
ful, -y, -ness, T384, T388,
T392, T400

Spelling: Spell Latin Suffixes -
able, -ible, -ation, T390, T394,
T398, T406

Latin Suffixes, T150-T151,
T159, T163, T202-T203,
T176-T177, T184-T185,
T198-T199, T258-T259

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)
RF.3.3.a Identify and know the meaning of the
most common prefixes and derivational suffixes.

Unit 5:

Digital Resources:

Word Study: Suffix -en, T150—
T151, T159, T164-T165,
T172-T173, T180-T181,
T194-T195, T256-T257
Spelling Words with Suffix -
en, TT388, T392, T396, T404

Table of Contents>Resource
Download Center>Spelling
Table of Contents>Profes-
sional Development Cen-
ter>Vocabulary

Overarching Standards: RF.3.4 Read with sufficient accuracy and fluency to support comprehension.

Priority Standards:

RF.3.4.a Read grade-level text with purpose and
understanding.

Unit 1:

Unit 2:

Unit 4:

Unit 5:

Fluency, T152, T214, T270,
T284, T286, T311, T316
Read, T32, T102, T164,
T226, T296

Fluency, T60, T82, T130,
T144, T146, T169
Read, T32, T94, T156, T278

Fluency, T198, T212, T214,
T236

Read, T32, T102, T224, T284
Fluency, T144, T146, T173
Read, T32, T96, T156, T220,
T286

Read, T32, T98, T156, T216,
T284
Fluency, T237, T272

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(cont’d)
RF.3.4.a Read grade-level text with purpose and
understanding.

Digital Resources:

Table of Contents>Profes-
sional Development Cen-
ter>Foundational Skills>Flu-
ency

Overarching Standards: W.3.4 With guidance and support from adults, produce writing in which the development

and organization are appropriate to task and purpose.

Priority Standards:

W.3.2.a Introduce a topic and group related in-
formation together; include illustrations when
useful to aiding comprehension.

Unit 2:

Unit 4:

Digital Resources:

How-to Article, T332-T333
Brainstorm and Set a Pur-
pose, T344-T345

Plan Your How-to Article,
T348

Minilesson: Develop an En-
gaging Main Idea, T356-T357
Minilesson: Develop an Intro-
duction, T379, T381-T381
Minilesson: Add lllustrations,
T392-T393

Assessment, T444

Explore and Plan: Informa-
tional Writing, T456-T457
Explore and Plan: Informa-
tional Writing, T464-T465

Table of Contents>Resource
Download Center>Writing
Workshop Peer Evaluation
Rubrics

>Writing Workshop Confer-
ence Notes

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

W.3.2.b Develop the topic with facts, definitions,
and details.

Unit 2:

Digital Resources:

Compose Facts and Details,
T340-T341

Minilesson: Develop Relevant
Details, T360-T361

Add Facts and Definitions,
T364-T365

Minilesson: Clarify Steps Us-
ing Strong Verbs, T372

Table of Contents>Resource
Download Center>Writing
Workshop Peer Evaluation
Rubrics

>Writing Workshop Confer-
ence Notes

W.3.2.c Use linking words and phrases (e.g.,
also, also, another, and, more, but) to connect
ideas within categories of information.

Unit 2:

Digital Resources:

Organize ldeas into Steps,
T384-T385

Organize Steps into Se-
quence, T388-T389
Minilesson: Develop and
Compose A Conclusion, T396

Table of Contents>Resource
Download Center>Writing
Workshop Peer Evaluation
Rubrics

>Writing Workshop Confer-
ence Notes

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

Supporting Standards:

W.3.2 Write informative/explanatory texts to examine a topic and convey ideas and

information clearly.

W.3.2.d Provide a concluding statement or sec-
tion.

Unit 2:

Digital Resources:

Organize Steps into Se-
quence, T388-T389
Minilesson: Develop and
Compose A Conclusion, T396

Table of Contents>Resource
Download Center>Writing
Workshop Peer Evaluation
Rubrics

>Writing Workshop Confer-
ence Notes

Overarching Standards: SL.3.1 Engage effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with diverse partners on grade 3 topics and texts, building on others’ ideas and express-

ing their own clearly.

Priority Standards:

SL.3.1.a Come to discussions prepared having
read or studied required material; explicitly draw
on that preparation and other information known
about the topic to explore ideas under discus-
sion.

Unit 1:

Unit 2:

Unit 3:

Unit 4:

Unit 5:

Reflect and Share: Talk About
It, T78-T79, T334-T335

Reflect and Share: Talk About
It, T70-T71, T316-T317

Plan Your How-to Article,
T348

Reflect and Share: Talk About
It, T78-T79, T318-T319

Reflect and Share: Talk About
It, T72-T73, T324-T325

Reflect and Share: Talk About
It, T74-T75, T322-T323

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(cont’d)

SL.3.1.a Come to discussions prepared having
read or studied required material; explicitly draw
on that preparation and other information known
about the topic to explore ideas under discus-
sion.

Digital Resources:

Table of Contents>Resource
Download Center>Speaking
and Listening

SL.3.2 Determine the main ideas and supporting
details of a text read aloud or information pre-
sented in diverse media and formats, including
visually, quantitatively, and orally.

Unit 1:

Unit 2:

Unit 3:

Unit 4:

Listening Comprehension,
T20-T21, T90-T91, T152—
T153, T214-T215, T284—
T285

Explore Maps, T18-T19
Explore Media, T282-T283
Explore Infographics, T212—
T213

Listening Comprehension,
T20-T21, T82-T83, T144—
T145, T204-T205, T266—
T267

Explore Infographics, T80—
T81, T202-T203

Listening Comprehension,
T20-T21, T90-T91, T150-
T151 T212-T213, T272-T273
Explore Infographics, T148—
T149, T270-T271

Listening Comprehension,
T20-T21, T84-T85, T144—
T145, T208-T209, T274—
T275

Explore Infographics, T142—
T143

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers Lessons

Pacing

(cont’d)

SL.3.2 Determine the main ideas and supporting
details of a text read aloud or information pre-
sented in diverse media and formats, including
visually, quantitatively, and orally.

Unit 5: Listening Comprehension,
T20-T21, T86-T87, T144—
T145, T204-T205, T272-
T273

Explore Infographics, T142—
T143

Explore Maps, T84-T85

Table of Contents>Resource
Download Center>Speaking
and Listening

Digital Resources:

Overarching Standards: L.3.1 Demonstrate command of the conventions of standard English grammar and us-

age when writing or speaking.

Priority Standards:

L.3.1.f Ensure subject-verb and antecedent
agreement.

Unit 3: Subject-Verb Agreement,
T341, T345, T349, T353,
T361, T365, T369, T373,
T377,T384

Unit 5: Pronoun-Antecedent Agree-
ment, T417, T421, T425,
T429, T437

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

Digital Resources:

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

L.3.1.h Use coordinating and subordinating con-

junctions.

Unit 1:

Unit 2:

Unit 5:

Digital Resources:

Compound Sentences, T413
Coordinating Conjunctions,
T422-T423

Compound Subjects and
Predicates, T429, T433

Edit for Coordinating Conjunc-
tions, T420

Complex Sentences, T401

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

L.3.1.i Produce simple, compound, and complex

sentences.

Unit 1:

Unit 2:
Unit 4:

Unit 5:

Digital Resources:

Simple Sentences, T356,
T361, T365, T369, T377
Compound Sentences, T429,
T433, T437, T441, T449

Compound Sentences, T420
Compound Sentences, T291

Complex Sentences, T393,
T397, T401, T405, T413

Table of Contents>Language
Awareness Handbook

Table of Contents>Resource
Download Center>Grammar
Handbook

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

L.3.2.f Use spelling patterns and generalizations
(e.g., word families, position-based spellings,
syllable patterns, ending rules, meaningful word
parts) in writing words.

(Cont’d)

L.3.2.f Use spelling patterns and generalizations
(e.g., word families, position-based spellings,
syllable patterns, ending rules, meaningful word
parts) in writing words.

Unit 1:

Unit 2:

Spelling: Syllable Pattern
VC/CV, T352, T356, T360,
T368

Spelling: Inflected Endings,
T376, T380, T384, T392
Spelling: Base Words and En-
dings, T400, T404, T408,
T416

Spell Words with Vowel Di-
graphs, T424, T428, T432,
T440

Spelling: Diphthongs, T448,
T452, T456, T464

Spell Syllable Patterns, T334,
T338, T342, T350

Spelling r Controlled Vowels,
T358, T362, T366, T374
Spelling: Spell Compound
Words, T382, T386, T390,
T398

Spell Words with Syllable Pat-
terns, T406, T410, T414,
T422

Spell Contractions, T430,
T434, T438, T446

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Connecticut English Language Arts Model Curriculum Alignment
Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

Unit 3:

Unit 4:

Spell Prefixes, pre-, dis-, in-,
im-, non-, T336, T340, T344,
T352

Spell Abbreviations, T360,
T364, T368, T376

Spell Words with Suffixes, -
ful, -y, -ness, T384, T388,
T392, T400

Spell Vowel Teams 00, ew,
ue, ui, eu, T408, T412, T416,
T424

Spell Irregular Plural Nouns,
T432, T436, T440, T448

Spell r Controlled Words with
ir, er, ur, ear, T342, T346,
T350, T358

Spell Words with the VCCCV
Pattern, T366, T370, T374,
T382

Spelling: Spell Latin Suffixes -
able, -ible, -ation, T390, T394,
T398, T406

Spelling: Words That Are
Homographs, T414, T418,
T422, T430

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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Resource Name: myView® Literacy

Alignment Grade 3

Model Unit
Name

(Cont’d)
Unit 2: In-
forma-
tional
Reading
and Writ-

ing

Model Unit Standards

Publisher’s Resource

Unit Numbers

Lessons

Pacing

(Cont’d)

L.3.2.f Use spelling patterns and generalizations
(e.g., word families, position-based spellings,
syllable patterns, ending rules, meaningful word
parts) in writing words.

Unit 5:

Digital Resources:

Spelling Vowel Patterns, au,
aw, al, augh, ough, T340-
T341, 344, 348, 356

Spelling: Vowel Patterns with
ei and eigh, T364-T365,
T368, T372

Spelling Words with Suffix -
en, TT388, T392, T396, T404
Spelling: Spell Words with the
Schwa Sound, T412, T416,
T420, T428

Spelling: Spell Final Stable
Syllables, T436, T440, T444,
T452

Table of Contents>Resource
Download Center>Spelling

(Cont’d)

34 days (30 days instruc-
tion; 4 days re-teaching/en-
richment) based on 180
minutes to 240 minutes per
day.
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